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Writing in the Disciplines at Monroe County Community College 
Annual Report: 1990-91 



by 

Dr. John HoUaday 

The 1990-91 academic year maiks a turning point for Monroe County Community College's Writing 
Center and Writing-Across-thc-Curriculum (WAC) Program. Though we had held workshops and 
discussions earlier, WAC was first given a place in the MCCr budget for the 1988-89 school year. At 
that time we were granted a three-year opportunity to test our approach and see what sort of impact it 
would have on our students and faculty. 

In March of 1990, as the three-year trial was drawing to a close, our Dean of 
Instruction, Jack McDonald, distributed a questionnaire to all MCCC faculty. The 
survey announced that future direction and funding of the program will be determined 
as part of this spring's budget consideration." 

The one-page questionnaire asked teachers to evaluate the degree to which the quality of their teaching 
had been positively influenced by MCCCs WAC program. It asked if, in tiie faculty's opinion, the 
quality of their students* writing and learning had been positively influenced by WAC. It also asked 
faculty to indicate the degree to which they felt the Writing Center and Writing Fellows are performing a 
valuable service. It asked how high a priority the faculty would consider continiiution of the Writing 
Center and Writing Fellows. Finally, faculty were given the opportunity to do the following: "Write a 
brief description of your feelings about MCCCs approach to WAC (what you like or don't like, why you 
have been involved or why not, how you would feel about its demise)." 

The faculty response to MCCCs Writing Center and Writing Fellows was extremely positive. An 
overwhelming majcnity considered its continuation a very high priority. Their written responses included 
such comments as these: 

"WAC is a very positive learning experience for those students who participate and 
especially for the writing fellows. I especially like the personal touch ... as opposed 
to assigning them to a computer and assuming they are learning." 

"Since we do not have any honors classes, the 254 Adv. Comp. class is as close as we can come to an 
Honors class." 
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"I strongly support the WAC program at MCCC. I would like to see more effort 
devoted to encouraging faculty to use informal writing assignments in their classes/' 

"It is the best Convenient for faculty to take advantage of the opportunity. Quality of assistance to 
students is high. LeamingAeaching skills developed by the WF's will be invaluable as they continue their 
education. The only negative is that it costs the College but its worth it." 

"MCCC's approach is very labor intensive, but necessarily so, and effective." 

"This is one of the best programs we have at this school/' 

"More than any other program, this WAC has improved students' ability to write. Now we are paying 
more than lip service to good writing." 

"I have been involved in the WAC program at MCCC because developing their writing skills is the most 
important thing wc can do for our students." 

"Without question, the WAC program here is one of the best programs of any sort that I 
have seen at any college or university where I have taught. I think it helps make us 
special." 

WAC will continue at MCCC because wc are clearly meeting a need-one recognized by employers, 
administrators, faculty, and students. We will continue because we have an approach that works. It 
wwks because the people involved work-and work haid. There are simpler approaches that involve an 
occasional workshop and pep talk to fire up the faculty. These have little Icmg-lasting impact. As David 
Russell says (College Composition and Communication. May 1987: 191): 
"WAC programs must be woven so tightly into the fabric of the institution as to resist the subtle 

unraveling effect of academic politics WAC must be part of an institution- wide plan, with realistic 

goals and clear steps maiked out toward theoL Revival meetings or consciousness-raising efforts, 

however useful as springboards, cannot sustain interest after founders have gone programs require 

funding ... to purchase faculty time dedicated CKclusively to WAC . . . Finally, WAC programs require 
patience. . . Programs must have time (and therefore hard money) to bring about the gradual 
transformation in attitudes necessary to make WAC a tradition instead of a trend." 



We can be proud of the start we have made: faculty and students have woiiced together to build a solid 
foundation for the future. We can be grateful that we have an administration willing to make the financial 
conmiitment to ccmtinue the program. Nevertheless, even after three years, the balance is delicate and 
must be given the opportunity to grow. Because we have a union and a contract, faculty need not become 
involved to gain no^erit pay. Those who choose to become involved do so because they understand the 
benefits of writing. They know it requires more woiic than multiple-choice tests and scan-tron machines, 
but they are willing to make the extra effort because they can see the quality of learning is superior. 

This summer we will hire a new director for our WAC program. This person will handle a lot of 
responsibility. He or she must coordinate the efforts of 20-30 faculty with 25-35 Writing Fellows who are 
woiidng with over 500 students. With this many people involved, we arc bound to have occasional 
misunderstandings and misconununication. The faculty, the students, and the LAL staff have understood 
this and have managed to quickly resolve mincH- problems. Administrators have not always been as quick 
or as willing to respond to the needs of the WAC Director, One important element in our future success 
depends on the administration's willingness to grant the WAC Director the authority to make the decisions 
necessary to keep the program on course and assure its future success. 



Questions about WAC at MCCC: 
Is the Writing Center an editing service? 

Making clear the dijfference between revision and editing is one of the most difficult 
tasks faced by anyone trying to operate a Writing Center. In the past, most students, if 
they went to the LAL at all, were looking for a quick fix, an editor who would correct the 
mechanical and grammatical mistakes. Intact, even administrators and faculty often 
think of Writing Centers as places for remedial woric-developmental centers for poor 
writers. We are working to change that perception. Our Writing Fellows work with 
every student in class to demonstrate that revision is an integral part of writing for 
all writers, and it is not a punishment meted out to poor writers. 

The focus in our Writing Center and in the training of our Writing Fellows is on 
revision: thinking about and trying to correct high-order problems first-following the 
assignment carefully, demonstrating thoroughness and clarity of thought, providing 
accurate, adequate, and appropriate support for one's conclusions. Only after these issues 
have been addressed does the Writing Fellow begin to deal with issues of editing. As a 
result, more critical thinking is taking place on every formal writing assignment. 

Who benefits from this approach? 
STUDENTS BENEFIT. 

We must not underestimate tb j intelligence and insight of our students. 
The students benefit, and they know they do. 

Studei^ts benefit from receiving guidance, encouragement, and positive feedback when 
it matters most to them--before their work is submitted for a grade. 
Students benefit from the personal contact, from the assurance that help is available, that 
someone does care and will take the time to work with them. This is especially critical to 
those who are being asked to write their first paper in the disciplines. Some have not yet 
even had their first composition class, and they don't know where to begin. Help for 
these students has not always been available, and they are extremely grateful for the 
guidance they receive. 

Students benefit from being required to get on task sooner. They are not permitted to 
wait until the last possible minute to begin the major writing assignments Even though a 
few find this irksome, the overwhelming majority realize the need to organize their time 
more efficiendy. They also perceive the faculty member as being more organized. If the 
faculty member has laid the groundwoiic carefully, woridng with the Writing Fellows 
becomes one more good thing about a good class and a good learning experience. 
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FACULTY BENEFm 

Faculty appreciate the results of working with Writing Fellows. 
Faculty woridng with Writing Fellows no longer have to read and grade first drafts 
hurriedly thrown together at the last minute. Faculty appreciate the fact that their 
students are on task sooner. 

Faculty often admit this has required more of them. They must define their expectations 
more clearly. They must establish better time lines for first and second drafts. Yet the 
improved quality of student work makes the extra effort worthwhile. 
The finished papers are easier to read and grade. Faculty feel less need to teach writing 
and can concentrate more on subject matter. 



WRITING FELLOWS BENEFIT. 

Since we learn best what we must teach to someone else, the Writing Fellows benefit 
more than anyone. They improve their own writing and their interpersonal 
communication skills. 

They learo to deal with all sorts of people and all sorts of problems. 

They are proud and gratified when students respond positively to their guidance. They 

also leam how to to deal with the occasional student who is reluctant to write or revise. 

They have a position of honor among students and faculty. 

They appreciate the oppoitunity to work closely with faculty. 

Writing Fellows benefit from the oppoitunity to take a number of papers home and read 
and write written responses before meeting to discuss the papers. On other campuses 
with writing centers^ the tutors usually have to read and respond immediately. They have 
less time to prepare a considered response. 

Writing Fellows have much more training than most writing center tutors. Each Writing 
Fellow must complete 254 Advanced Composition- where they lead several books about 
writing and the tutting of writing, and where they have the opportunity to practice their 
tutoring skills. 

Thus, quality and quantity are served by this approach: the quality of training is 
improved, and the quantity of students served has grown rapidly because it is now a 
required part of many classes. 
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General Observations on MCCC's WAC Program: 

Faculty and students are aware of WAC on our campus. Unlike many campuses, 
three years has not diminished the importance of WAC on this campus. Because of the 
Writing Fellows, the Writing Center, the WAC newsletter, and faculty luncheons where 
we discuss these issues, writing*across-the<uniculum is not a "buzz word" that has 
come and gone. Writing-to-leam strategies are now an important part of teaching at 
MCCC 

Though we are not there yet, we are a lot closer to the day when students cannot 
help but perceive that writing is spread across the curriculum and is important. 

More writing, more revising, and more critical thinking are now taking place in courses 
across the curriculum. Quantity and quality arc both being served by MCCC*s WAC 
program. With the continued suppon of faculty, students, and j dministrators, WAC will 
play an ever increasing role in learning at Monroe County Community College. 
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LAL Frequency Use Data / Fall 1986--Wiiiter 1991 
Fall 1986 



MCCC Enrollment 
Total LAL Visits = 759 



2,992 

Total Tutor Sessions = 475 



Winter 1987 MCCC Enrollment 2,739 

Total LAL Visits = 970 Total Tutor Sessions = 526 

Fall 1987 MCCC Enrollment 3,120 

Total LAL Visits = 1531 Total Tutor Sessions = 830 

Winter 1988 MCCC Enrollment 2,770 

Total LAL Visits = 1414 Total Tutor Sessions = 873 

Fall 1988 MCCC Enrollment 3,118 

Total LAL Visits = 2029 Total Tutor Sessions 938 



Winter 1989 MCCC Enrollment 
Total LAL Visits = 2234 



Fall 1989 MCCC Enrollment 
Total LAL Visits = 2481 



2,843 

Total Tutor Sessions = 1244 
mririny Center = 475) 

3,261 

Total Tutor Sessions = 1434 
fWriting Center = 563) 



Winter 1990 MCCC Enrollment 2,950 

Total LAL Visits = 2896 Total Tutor Sessions = 1937 

fWritiny Center = 927) 

FaU 1990 MCCC Enrollment 3388 

Total LAL Visits = 3402 Total Tutor Sessions=1983 

(Writing Center =632) 

Winter 1991 MCCC Enrollment 3,187 

Total LAL Visits = 4431 Total Tutor Sessions=2186 

(Writing Center= 1060) 
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Monroe County Community College 
Fall 1990 and Winter 1991 
Writing Fellows Program Survey 

Part One : Student Evaluation of the WAC Program 

Each year I have been gratified by the nature of student responses to a questionnaire 
we pass out at the end of the semester. This year was no different. We had 323 students 
complete the evaluation, and only five or six had anything negative to say about the 
program or the people with whom they worked. Even the negative responses are not 
entirely negative. This is typical of such responses: "I feel that it is a good program, but 
I do not feel it should be mandatory. I think it should be all volunteer." 

Each Writing Fellow is available for two hours each week in die Writing Center in die 
LAL. During this time, students may seek help for any p^iper in any class they are taking. 
This part is "volunteer." 

Nevertheless, for good reasons, we have not made this an entirely optional program. 
In the classes to which Writing Fellows have been assigned, use of the Writing Fellows is 
not optional. (Some faculty make it mandatory on one paper and optional on others.) 

Our reasons for making use of the Writing Center mandatory arc not very 
complicated. The first reason has to do witii die writing process. We want students to 
experience writing as a process and to see feedback and revision as a natural and 
necessary part of that process. Revision is not punishment intended only for the few who 
cannot write well on their own. It is quite likely that some of our students will be capable 
of producing good work in one draft-or by finding their own editors. In practice, 
however, these good writers are not among the one or two percent who object to the 
mandatory use of Wnting Fellows. Good writers almost always appreciate the positive 
feedback and the reassurance Writing Fellows provide. 

The second reason we will not make this approach entirely optional is more 
pragmatic in nature: This works better. Our students have such a full schedule of 
requirements (at home, at work, and at school), and their banquet of optional activities is 
so rich and varied, we realize that even those who most need assistance will seldom make 
time to take rough drafts to the Writing Center-even though they know it would help 
them grcatiy. 
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So, some say, let the student decide. Indeed, some students feel all their choices 
should be optional. But such freedom is seldom in their own best interest. Many would 
never attend the Writing Center for the same reasons many would never choose to take 
classes in math, literature, philosophy, political science, chemistry. 

Many of us will not try new subjects or new approaches to old subjects. Perfiaps this 
is because we do not recognize our weakness or, more likely, we hesitate because we fear 
failure and embarrassment. 

When use of the Writing Center is required and when it is presented in a positive way 
by the faculty and the Writing Fellows, students (with very few exceptions) arc grateful 
for the opportunity and the discipline it provides. 

Our Writing Fellows arc a very dedicated and flexible group of students. They are 
tactful and well as helpful. They know their work is important, and they find ways to get 
the job done. 

The following pages document the responses of students and faculty working with 
Writing Fellows and the Writing Center. 
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Part Two: Evaluation of the Program by Students 

Who Worked with Writing Fellows: Winter 1991 

During the winter semester 1991, twenty-five MCCC classes in a variety of disciplines 
had Writing Fellows assigned to assist their fellow students with all major writing 
assignments. At the end of the semester, students in most of these classes completed a 
survey designed to evaluate their experiences with the Writing Fellows. (A few faculty 
members could not find time during the final busy days of the semester to have the 
evaluations completed.) 

Evaluations were completed by 323 students. Not all students who worked with Writing 
Fellows were in class on the days the evaluations were distributed, and some students did 
not respond in all categories. Nevertheless, this is a very large and representative sample 
of those who worked with Writing Fellows during the winter 1990 semester. The results 
are listed below. (Some students dkl not respond in every category.) 

1) How helpful were the written comments on vour paper? 

It is encouraging to note that again this year, nK>re than eight out of ten students (82%) 
found the contribution of the Writing Fellows to be helpful or very helpful. 

47% Very Helpful (151 of 323) 

35% Helpful (113 of 323) 

17% MarginaUy Helpful (56 of 323) 

1% Not Helpful (3 of 323) 



2) How helpful were vour conferences with Writing Fellows? 

We are encouraged to learn that 81% of the students who could arrange conferences 
with dieir Writing Fellows felt the conferences were helpful or very helpful. 



47% 


Very Helpful 


(150 


of 


317) 


34% 


Helpful 


(106 


of 


317) 


18% 


Marginally Hdpfiil 


(57 


of 


317) 


1% 


Not Helpful 


(4 


of 


317) 
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3) Check vour nvArall ratiny of the Writing Fellows with whom vou 

This year 86% of the students in classes with Writing Fellows found the work of their 
Writing Fellows to be effective (40%) or very effective (46%). 

Although we will continue to woik for an even higher rating, these numbers clearlv 
demonstrate a very strong endorsement of the Writing Fellows' efforts. 

46% VeryEfTective (146 of 317) 

40% Effective (126 of 317) 

12% MarginaUy Effective (40 of 317) 

2% Unsatisfactory (5 of 317) 



4^ Check vour overall rating of the W riting Fellows Program (the 
Writing Center and the Writing Fellows in general . 

This is the most favorable response of all. The effective and very effective ratings 
combine for a 90% ^proval. 



49% 


Very Effective 


(155 


of 


316) 


41% 


Effective 


(128 


of 


316) 


10% 


MarginaUy Useful 


(31 


of 


316) 


0% 


Unsatisfactory 


(2 


of 


316) 
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Evaluatinn of the Writiii<i Fellows Prnpram 

Fall 1990 



During the fall semester 1990, thirteen MCCC classes had Writing FelJows assigned to 
assist their fellow students with all major writing assignments. At the end of the 
semester, students in these classes completed a survey designed to evaluate their 
experiences wiJi the Writing Fellows. 

The approval rate is encouraging. In each category, nearly 90 per cent of the students 
found the experience helpful or very helpful. The results are listed below. 



2) How helpful were voiir co nferences with Writing Fellows? 

(A few were unable to arrange conferences and had to rely on written comments.) 



1) How helnful were the written com ments on voiir paper? 



45% 
40% 
12% 
3% 



Very Helpful 
Helpful 

Marginally Helpful 
Not Helpful 



(7G of 156) 
(63 of 156) 
(18 of 156) 
(5 of 156) 



42% 
47% 
9% 
2% 



Very Helpful (65 of 153) 

Helpful (71 of 153) 

Marginally Helpful (14 of 153) 

Not Helpful (3 of 153) 
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3) Check vour overall rating of the Writing Fellows with whom vou 

41% Very Helpftil (64 of 156) 

48% Helpful (75 of 156) 

10% Marginally Helpful (16 of 156) 

less than 1% Not Helpful (1 of 156) 



4) Check vour overall rating of the Writing Fellows Program (the 
Writing Center and the Writing Fellows in general) . 

45% Very Helpful (70 of 156) 

47% Helpful (73 of 155) 

8% Marginally Helpful (13 of 156) 

0% Not Helpful (0 of 156) 
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Writing Fellow Evaluations: 
A Sample of Student Responses 

"She is a very intelligent young woman who was of great help to me." 

"My Writing Fellow gave a lot of advice but did not try to change what I wrote. She 
explained things to me well." 

"She was excellent in that she tactfully made suggestions and did not make 
me feel stupid." 

"I found him to be helpful and congenial. Though much younger than myself, he was well 
educated in writing and passes that knowledge down with tact and patience. Thanks." 

"He made arrangements for me on a Sunday-which I feel was exceptionally 
accommodating on his part." 

"I think the Writing Center and the Learning Assistance Lab are altogether GREAT! " 

"The Writing Fellow program is priceless for improving students' writing." 

"I believe if it were not for my Writing Fellows I could have never passed 
this course." 

"I have worked with Writing Fellows before and can say nothing but good things about 
any one of them I have seen." 

"She put in a lot of effort. She had you read your paper out loud. I liked 
talking with her." 

"I feel it is a great program and that MC3 students arc very lucky to receive these services 
without a fee. I feel it has in^aovcd the quality of the students." 

"Please keep this program alive." 

"I would recomnjend her to anyone." 
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Until this semester I ha^ not used the Writing Fellows^ and they have 
made a tremendous difference in the grades on my papers." 

•The Writing Fellows have been very helpful to me in all of my classes with all of my 
papers. I do not know what I would do without them." 

**She was honest in her comments and listened to my questions. I 
appreciated her interest in helping me." 

'The program is wonderful and all the Writing Fellows should be rewarded." 

"My Writing Fellow was very cordial and made a point to give praise and encouragement 
where applicable. She gave constructive criticism when indicated and was very tactful." 

"She was helpful and constructive and supportive. She asked me my 
opinion and did not just tell me what to do." 

*'I did not understand critical analysis at all. She was very helpful to me." 

"Since this was my first experience with MLA style, her comments were very helpful to 
mc." 

"Make it a requirement for everyone to use a Writing Fellow." 

"This is a very positive influence to students. The College is up to date 
having this program." 

'This helped me grow with confidence in my writing. I have not had Comp. I yet, and I 
was overwhelmed at first" 

'The Writing Fellow I worked with is fantastic. She really knows what she is doing." 

"I am just beginning school after a 16 year absence, and I feel this program 
is vary beneficial to me." 

**I think it is a wonderful program, and Monroe is very lucky to 
have it/' 



-16- 



Part Three: 

Evaluation of the Program by Faculty Who Worked with Writing Fellows 

"Keep up the good work! As usual, the students* work improved as a result of the program. The 
students expressed appreciation for the program." 

"My Writing Fellow first and foremost extended herself to the class at their convenience. I always 
make the first paper mandatory for the WF and the next two optional-yet 100 percent of the 
class took advantage of the service on their own. This speaks for itself." 

"All the Writing Fellows were good. They helped gready in the rough drafts-making the final 
product much easier to read. . . . Summary, yes this is a good program for the student, but it is a 
bitch fOT the instructor. It takes more time and effort on the part of the instructor." 

•The program is excellent overall, and you should be commended for its continued success. I am 
glad that this service exists*-especially after n^ading 16 or more papers." 

"She did a top-notch job. It is too bad that she will not be here for the upcoming term." 

"My WF was a big success. As the evaluations indicate, the students liked her style-her humor and 
insights. Apparently she can tell them. That's awful!* and not offend. She obviously spent a lot of 
time on the papers, filling them with solid comments. I wouW say that she is my most successful 
writing fellow to date. She has a high energy level that communicates well to the writers." 

**The WF program is super. The quality of papers has improved, and I think the 
students enjoy writing more. I wish we could expand WAC so virtually every class 
on the campus were involved in it Onward.** 

"My WF was very professional in her approach and her attitude in assisting our students. She was 
flexible and willing to help." 

"I have been quite busy this semester, yet I wanted to add the paper assignments to 
this class. The WF program took some of the stress away from anticipating 
problems with papers. . . . This program has proved itself. It needs o other 
commendation.** 
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Part Four: 

Evaluation of the Program by the Writing Fellows 

Again this year the Writing Fellows have been extremely busy. This has always been 
especially true during the semester they take 254 Advanced Composition. 

Writing Fellows are becoming more visible and accepted on our campus. This year's 
class was easier to recruit. We had more people than ever who had asked to be 
considered for ihe program. 

In addition, word of the Writing Fellows availability must be spreading because the 
number of diop-in tutoring sessions increased again this year. 

During the fall and winter semesters, each Writing Fellow spends two hours a week in 
the Writing Center in the LAL. In addition to their work in the LAL, each Writing 
Fellow is assigned to work with a particular class across the curriculum. During the 
most recent semester (Winter 1991), Writing Fellows worked with the first drafts of all 
major writing assignnoents in twenty-five classes. These included courses in 
anthropology, sociology, physics, children's literature, music for classroom teachers, 
education, nursing, respiratory therapy, speech, organic chemistry, logic, philosophy, 
juvenile delinquency, marriage and family, drafting, earth science, zoology, and world 
history. 

In spite of the long hours, hard work, and little pay, when given the opportunity to 
evaluate their semester, the Writing Fellows expressed a strong sense of pride in their 
acconq)lishments. The Writing Fellows know they are gaining valuable experience. 
Pertiq)s the most significant statistics are these: 

1) We have had seventy-five students take 254 Advanced Composition-the course 
during which they b^n their \ x>rk as Writing Fdlows. Seventy-three students 
have successfully completed thit course. 

2) .£xficx.Writing Fellow who plans to return to MCCC next fall has also 
volunteered to work as a Writing Fellow next fall. 
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Thc following quotes from a few of their evaluations are very typical of those received 
this year, and they express very clearly the positive feeling the Writing Fellows have 
toward MCCC and its Writing Fellow approach to Writing-to-Leam and 
Writing-Across-the-Curriculum: 

^1 see a growing interest on the part of the students to use Writing Fellows' help 
though not assigned to do so > The word is getting out that there Is a worthwhile 
supportive program for the students to use." 

"Keep the Writing Fellows. I believe this program makes a wonderful difference," 

have learned a lot and benefited greatly! This has been a wonderful experience! 
The program is terrific I hope it will continue to be a success." 

"I absolutely loved being a part of the Writing Fellows program. I learned so much, and I 
enjoyed every minute. Although the work was difficult at times, it was well worth it." 

^he best part was the fact that I had students who came in for more than one 
appointment concerning first drafts and revisions." 

^Thc whole experience was very po^tive and helped prepare roc for future courses." 

^hls has been the best class and the most personally rewarding one I have ever 
had. Thank you for giving me this opportunity." 
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WRITING FELLOWS AND 

WRITING CENTER BEGIN 
THIRD YEAR AT MCCC 



Monroe County Community College has twenty writing feuows this fau (up 

from sixteen last fell). Each of these veteran writing tutors has completed the 254 Advanced Com- 
position class and has worked at least one semester in the Writing Center. Student evaluations 
indicate these peer tutors have done an outstanding job. For example, according to the end-of-the- 
semester evaluations last semester, nearly 91 percent of the MCCC students who worked with 
Writing Felkms indicated they found the program to be tOssiiss. (42%) o r vgrv effggf ivg 
(49%). 

This semester, in addition to being available to aU studcnte who use the Writing Center in 
the Learning A ssis tance Lab. the Writing FeUows have been assigned to work with all shKlents and 
all writing assignments in thirteen classes across die cuniculum-niore than 350 students. (For a 
complete list of Writing Fellows and "feUowed" classes, ace page two of this newsletter.) 

You can contribute to the effectiveness of the LAL and the Writing Center by encouraging 
or requiring your students to take advantage of its excellent services. You may make copies 
of the Writing Center referral form on the back page of this newsletter, and refer studenu to 
the Writing Center. This is not just a service for "at risk" students. We can all use a sympathetic 
reader, and, best of all. your students will receive guklance before it is too late-when they can still 
revise their early efforts, clarify their diinking. and inqnove their writing. 

FacuHy are encouraged to volunteer an h«ur a week in the LAL or Writing Center. Try it. 
Most people find this one-to-one contact to bean extremelr rewarding experience. 
(Contact Dr. Ricdd or Dr. HoUaday to volunteer.) 
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Writina Fellow AssianrnMis: Fall 1990 



Faculty Class and Time 

Merkel 256 Children's Uterature / T / TH 11-12:30 

Pfcttit 15 1 Earth Science / T / IH 9-10:30 

Howe 251 Botany / MWF 1 1-12 

Holladay 152 W. PhUosophy / T / TH 9:30-1 1 

Holladay 252 SS and Novel / TOH 1 1-12:30 

Moycr 151 Sociology / T / TH 7:30-9 (South) 

Vassar 158 Art for Hem. Teachers / Tucs. 7-10 pm 

Bennetts 151 Radio and TV / MWF 2:30-3:30 

Leski 151 Sociology / T / TH 7:30-9 

Leach 151 Speech / T/TH 11-12:30 

Schultz 255 Police Administration / MW 5:30-7 
Havrilsak 151 World Hitt)ry / MW 7:45-9:10 
ConnoUy 151 Social Work / T / Tit 7-8:30 



Writing Fellows 

Angela Heil /Tim Hyatt 
Elaine Lemley / Robert Gable 



Janette Stanton 
Dodie Stiazzulla / Jason Breitner 

Mark Scherer / Steve Sampson 

Pat Watkins 

Julie Frank 

Melissa Steinman 
Kristin Servey / Chris Nieswender 

Don Curtis 

Dawn Graves 

Vivian Walczesky / Peggy Faunt 
Roie Matfaeny / Joan Heck 



•««««««««««•*«««*************************••***************** 

In addition to working with writing assignments in the classes listed 
above, each Writing FeUow is available two hours a week in the Writing 
Center in the Learning Assistance Lab. Call the LAL to find the 
tutoring hours of specific Writing Fellows (ext. 278). 

Faculty are encouraged to recommend (or require) students to make 
use of the Writing Center in the LAL. 
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WRITING CENTER AND LAL ACTIVITY 

The line graph above illustrates the recent surge in shident use of the MCCC Learning 
Assistance Lab. Even though the top line illustrates a rather steady enrollment over the past 
five years, the other two lines clearly indicate a rapid growth in LAL use. 

For example, during the fall semester 1986, when enrollment was 2,992, total LAL visits 
were 759 and tutor sessions were 475. Last semester, when enrollment was 2,950, total 
LAL visits were 2,896 and tutor sessions were 1 ,937: about a 400 per cent increase in 
each area. 

To ivhat can we attribute this recent growth? A number of factors have 
no doubt contributed, but deariy one very important factor was the introduction of The 
Writing Center and Writing Fellowi in the winter semester of 1989. More students have 
had to visit the LAL, and, according to their end^f-the-semester evaluations, they have 
fouhd it to be very helpful. 

What must we do to maintain this upward curve? We have not reached 
our potential. We must make students and faculty more aware of the services offered in the 
LAL and in the Writing Center. Too many people equate the LAL with a remedial or 
developmental leaning center. This is NOT the case. Many of our best scholars and 
writers have discovered the value of ori^-on-one learning. More need to make this same 
discovery. 

Faculty can help the most. Send your students to the LAL and the Writing 
Center In the I^L If faculty make at-least-one visit a course requirement 
for all students, many of these students will return on their own--and their 
learning aiU Improve. 

ERIC TiG 
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LAL/Writing Center Referral Form 
Monroe County Community College 




Date: 



(Instructor: Please attach this form to the student's assignment, if appropriate.) 

I am referring LALAVriting Center for assistance with 

the writing skills listed below: 



Studeilt: You may bring this form to the LAL (second floor of the CLRC). Someone may be available 
toworUwjUjyo^^^^^^^^^^ 



DATE: 



Student: 

Your student came to the LALAVriting Center today. We worked in the following way: 




Kudos: Faculty Volunteers Donate 

Time and Talent to LAL and Writing Center 

Hats off to the following staff members who arc volunteering their time and talent to aid 
students in the Learning Assistance Lab and the Writing Center. 



Andy Burke / Drafting 
Alan Hileman / Math and Chemistry 
John Holladay / Writing Center 
Larry Leach / Writing Center 
TtmMaloney / Electronics and Math 



Writing-Fellow Search 

Begins for 1991 

We nggd vour hgln! MCCC will soon offer 
writing fellowships to about twenty-five of 
our best student-writers. We need to identify 
these students in the next few weeks. Please 
send the names of your top candidates to 
Dr. Holladay or give him a call (ext . 340). 



AnnSavonen / Math 

Jim Stanley / Math, Electronics, and Drafting 

This is probably the largest group of professional volunteers ever to work in our Writing Center 
or Learning Assistance Lab. These volunteers are not payed extra for their contribution, but they do 
find the experience rewarding. Teaching is quite a different experience when teachers and students 
sit down to wock one-to-one. Soooe students make enormous strides during the give-and-take of a 
conference. And their appreciation is almost always evident; immediate and sincere. This is teach- 
ing as its best 

If you have an hour or two that you can donate to students in the LAL or Writing Center, 
pleue contact Cindy Ricdd or John Holladay. (These times nuiy be during office hours if you 
poit a notice on your office door directing your students to the LAL.) 



ERIC 
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Xsintmgt lot Xtwning page 2 
WRITING-TO-LEARN ASSIGNMENTS 

Infofinal writing-to-lcarn activities can be a valuable addition to any course. TTiesc advance student 
learning beyond simple recall. Informal writing assignments can be responded to in many ways-dependang on 
tSs orTassi^t and on how formal or finished the piece is supposed to be. the course has lots of 
w^STif ti^writin^early an eariy stage of the learning process, if the material wm be dealt with m some 
Other way, dien no response is needed 

The foUowing list includes some useful writing-to-leam activities. Most take only a few or no ^"tes of 
class time. The benefits aic weU worth your time and effon. If you ate now usmg similar ^PP~*^J« ^^^^^^ 
try one of the foUowing. please let Dr. HoUaday know how your students respond. We would be pleased to 
report your experiences in a future issue of our newsletter. 

Writing-to-Learn Activities 

Cnianks to Joyce Magnotto. Prince George's Community College. Baltimore. Maryland) 

Define so that a student who was absent today can understood the term or concept. 

Sunmiarize today's lecture. 

Write some questions jou have about today's class (or last night's reading). 

Jot down the most significant insights you got from today's class (or last night's home work, or the previ- 
ousdass). 

Prepare a crib sheet for your use on the next exam or quiz (even if you cannot bring the sheet with you). 
Explain in your own words the impact (concept X) has on your life. 

List thrte topics from last week's newspaper that interest you, and explain why they interest you. 
List as many differences as you can between X and Y. 

Frecwrite without stopping for five minutes about .• 

Jot down the steps you plan to foltow to complete the current writing assignment (or to complete the 
research paper, etc). 



Upcoming Seminars in the LAL: Please Announce These to Your Classes 
Concentration and Memorization" / Monday. October 15 / 2-3 or 6-7 p.m. 
(Setting Rc«ly for Final Exams" / Tuesday. November 6/ 12:30-1:30 or 6-7p.m. 

AU Kssioos held in the Learning Assistance Lab. We are planning wmter semester offenngs. 

If you would like to sec a seminar offered, please contact Cindy Ricdel. 




The following editorial is reprinted with permission from the MonfftC Evening Ngws. 

Evening News 
Monroe. Ml 



Fri.. Oct. 19. 1990 



ERIC 



Pushing students to write 



A r^ent proposal to require 
more writing courses at Michi- 
gan State University is a brave 
step, but much more is needed 
to improve writing skills at all 
education levels. 

Ask anyone in business who 
has pored over job application 
letters from people supposedly 
college^ucated. Spelling often 
is atrocious, syntax strained 
and language deadly. 

The frightening implication is 
that we are becomiing a nation 
that writes poorly if at all.-^ 

Our chikiren, boned on televi- 
sion and computer ganMS, are 
adq>t at hearing, seeing and re- 
sponding through buttons and 
joysticks. But many have trou- 
ble thinking of ideas and putting 
them 00 paper. 

In a small way, BfSU is at- 
tacking that problem. The ex- 
panded writing requirements 
were proposed oy a task force 
studying the school's required 
English courses, called Ameri- 
can Thought and Language. The 
change is expected in the fall of 
1982. 

Now the university requires 
English only in the freshman 



year. The new measure re- 
quires students, as a minimum, 
to take one English class in 
freshman year and two in ju- 
nior or senior years. 

Many students may not want 
more writing requirements, but 
this proposal is none too stiff. 
And it does them a favor, since 
the real world demands collie 
graduates who can write. . 

Virtually no one is immune to 
the nod for writing after grad- 
uation. It is required in almost 
every }6b and in countless non- 
occupation activities, such as 
fund-raising, reporting on club 
activities — even nlling out 
credit card applications. 

Writing is periiajps the most 
essential communication skill 
other than speaking. It is vital 
to a productive life. 

Writing often is the way ideas 
are converted from thought, to 
reality. This power of the pen 
often IS the agent of change. 

Michigan State University 
has taken a welcome step. 
Other universities, high schools 
and elementary schools would 
do well to follow suit. It is im- 
perative that we improve the 
writing skills of all of America's 
youth. 

— hi, 
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Writing for Survival 

(VHS Video / Now in MCCC LRC CoUection) 
28 minutes (VC 862) 

A Reminder: Last fall MCCC purchased this video tape. It teUs students something they need to 
realize about their future careers: 

The level of their success wiU almost certainly be influenced by their ability to write. 
Once again, J heartily recommend this program to our faculty. 

Interviews with a variety of professionals in technical fields illustrate the importance of writing and conununi- 
cation to success in these technical fields. 

1) nmiyrollflr. Mechanicfll Rnyincert "I do a lot of writing in my work." He explains that naost of his 
work involves gathering information and then reducing that information into reports. 'Tifty or sixty percent of 
my time is spent in writing. It could be reports, letters, inter-company memos." 

2) lim Tnidgflii. romnuter Pmyrammer Analyst : "I write a tremendous number of management reports. . . 
. I qwnd between fifty and seventy percent of my time writing." 

3) Aiirian Rnrgjas. ThginisL Pont nf Kngine ^rinp Research: "I spend probably sixty percent of my time 
writing while I am out in the field, and nearly eighty percent of my time writing whUe I am in the office." 

Th^ fiK-hnififlns and engineers dgscrihe in some d rtail hnw griticflllv imnortant writing has been tO 
their careers! 

"B ..ing able to get your thoughts down clearly on paper will take you a long way." 
"I can think of untold examples of brilliant electrical engineers, geniuses in their field who are UteraUy 
useless because all that wonderful intellect they possess could not be communicated effectively to anybody." 
"People judge you by what Acy sec that you have written." 
"I cannot over-stress the value of the ability to write clearly and to write quickly." 

**Your ability to write and speak clearly and precisely means everything You are all 

woiking very hard at your math and your physics. I hate to be the one to tell you, but they will 
not help you a whole lot down the road. They won't make or break you on a daUy basis. Your 
ability to communicate a thought both orally and in written form will determine jusi how 
successful you are— wiU determine your level of survival" 



ERIC 
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Writing-to-Learn 

in MCCC Mathematics Classes 

Dr. B. J. Harmon, Professor of Mathematics at MCCC. used Writing FeUows witt. his math classes last 
winter and requested their assistance again this fall. We had more requests for Writing Fellows than we could 
fill this faU, so B. J. , rather than abandon the use of writing, developed a very effective alternative. He 
designed writing-to-leam activities to stimulate learning, and he used his own students as writing 
assistants. We congratulate B. J. for his continued support of Writing Across the Curriculum. We thank 
him for this report, and we encourage others to examine his approach and try similar activities in their 
own disciplines. 

Please, if full-time or part-time faculty are using writing-to-leam activities, tell us about them. Call or 
send a written description to Dr. Holladay. We would like to share your experiences with the rest of our 
facul^. 

The following is Dr. Harmon's account of his writing activities in his Algebra, 
Trigonometry, and Calculus classes: 

To compel students to f(nmulate an adequate definition of the major concept to be used throughout the term, 
early in the semester classes were assigned the project of writing a three to five page paper on the concept of 
foncrion in the College Algebn and Trigonometry classes and on the concept of linjifi in the Calculus class. 
The assignment inclu^ expressing a definition of the concept, explaining t iC idea with exan^les, and 
illustrating the principle wiA a figure. 

Students were given a month to complete the assignment and provided with sample textbooks for 
reference. One week before the assignment was due, students were given time in class to read a 
neighbor's paper. This was a rough draft and suggestions offered by other students could be incorpo- 
rated into the final paper. Most students had adequate time to complete the paper although a few wrote 
the paper the night before it was due. 

Of the sixty-eight students in the College Algebra and Trigonometry classes, only six failed to write the 
pq)er. Whileooly one in the Calculus class of thirty-seven did not complete the assignment The paper was 
graded equivalent to a test and evaluated on ccmect content, valid examples, and ^)parent depth of understand- 
ing. Grammatical enors and filing mistakes were noted but not penalized. 

Aside ftom additional work on the teacher's part, the experiment was positive. Students obtained a strong 
graq) of the concept and became focused on the central theme of the course. As in any new venture, 
suggestions are welcomed. 

Kudos: Bonnie GUes 

Bonnie Giles vwll be continuing with her three-part series on "Learning to Use Word Perfect- 
Bonnie has been a great asset to the LAL, helping students through this seminar become familiar with Word 
F^ect Thanks to Bonnie many students are now successfully typing their own research papers in the LAL. 
We hope to offer these seminars each semester. 

Bonnie's time, dedication and expertise are very much appreciated~and very valuable to the continued 
y success of the LAL. Thank s Bonnie! 



-28- 



LALIWriting Center Referral Form 
Monroe County Community College 




Date: 



(Instructor: Please attach this form to the student's assignment, if appropriate.) 

I am referring to LALAVriting Center for assistance with 

the writing skUls listed below: 



student: You may bring this form to the LAL (second Hoor of the CLRC). Someone may be available 
to work with you, but you would be wise to call ahead and make an appointment (242-7300 ^^ ^l^l' 



DATE: 



Student: 



Your student came to the LAL/Writing Center today. We worked in the following way: 



Jo 



ERIC (Writing Fellow) 




Thirty-Five Writing Fellows 

Set for Winter Semester 

MCCXTs Writing Center wUl soon complete its third year of activity. We now have thirty-five Writing 
Fellows: twenty-five new and ten experienced. All thirty-five Writing Fellows are available to 
tutor students from every course at MCCC. Each Writing FeUow is available two hours a week in 
the Writing Center in the LAL. That naeans we can provide up to seventy hours of tutoring each weck-if 
students will cither drop in or make an appdntnaent Most, however, will not seek assistance on their 
own-no matter how badly they might naed help. Faculty members can help by sending students 
to the Writing Center in the LAL. If you have students with writing problems, please send them to 
die Writing Center-before the final draft is due. 

MCCC's Writing Fellows do more than work in the Writing Center in the LAL. Each 
Wridng Fellow is also assigned to a paitknjlar course (sec the chart on pages two and three). In these 
coufses, they will read and respond 10 the first draft of required papas. Students will receive a written 
coimncntaiy and wiU meet with the Writing Fdlow to discuss ways to improve the first draft The 
instnictor will receive the fim draft, the Writing Fellow's written comnacntaiy, and the final draft of the 
writing assignment 

Who Can Use the Services of the Writing FeUows? Every teacher and every student in 

every class at MCCC. 

How Do Students Get Help with Their Writing? Call the LAL and make an appointment 

with a Writing Fellow (ext. 278). 
How Can Faculty Make Use of the Writing Fellows? Send students to the Writing Center in 
thcLAL. Give specific instructions about the help you wish the student to receive. 

We have some talented people willing to help our students do their best on every wridng assignment 
They want to help. Please make use of their services. ^ ^ 

ERIC 



■i30- 




Mttguigt tot JUituing 




Faculty 

Meikel 
Merkel 



Pctdt 
Howe 
HoUaday 
Holladay 

Orwin 

Moycr 

Leski 

Leach 

Htvrilsak 
Havrilsak 

Connolly 

Evangelinos 

Roberti 

Spalding 
Spalding 



Class and Time 

256ChUdrcn'sUteraturc/T/TH 11-12:30 
165 Muac for Classroom Teachers / 
T/TH 9:30-11 



Writing Fellows 

Peggy Engel, Edwina Nothnagcl, 
and Kiisti Adams 



151 Earth Science /T/TH 9-10:30 
252 Zoology /MWF 11-12 

152 W. Philosophy / T / TH 9:30-1 1 
151 Logic / MWF 10-11 

151 Education / TH 3-4:30 

152 Sociology / T / TH 7:30-9 (Bedford) 
151 Sociology /MWF 10-11 
151 Speech / T/TH9:30-11 



Jason Breimer. Tim Hyatt. Steve Sampson 
Victoria Mclntyre 
Don Curtis, Cathy Hatten 
rmiCriste. Dodie Strazzulla 
Aimee Staelgraeve, Molly Ziegler 
Carole Faunt 
RoseMatheny. Elaine Lemley 
Sally Hudson 



152WoridHistory / T/ra7:45-9:l0 (Bedfocd) Vivian Walczesky 
152 WoridHistocy/TAH5:35-7 (Jeffason) RobcrtKenyon 

151 Social Work / MW 7:35-9 (Bedford) 

206Secictaiial / MTWTH 10-12 

151 Education / F 9K)5-10:30 



152 Gen. Physics /MWF 10-11 
252 Eng. Physics / MWTHF 1-2 



Boggs^othier 112 Rcsp.Tlierapy/ MWF 11:15-12:15 



Deborah Nanney 

Rebecca Marlow 

Rebecca Marlow, Tara Ansel 

Laura Gifford. Robert Gable 
Rhonda Ziethlow 

Charlene Gallan 



ERIC 
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Schramm 210 Nursing/ 1:35-3 T Julie Frank 

Odneal 210 Nursing/ 1:35-3 T Tanya Roelant 

Brooke 209 Nursing / 8:35-10 M T Brcnda Sovoda 

Eack 209 Nursing / 8:35-10 M T Carla Pruitt 

Davis 252 Juv. Delinquency /MWF 11-12 Bobbie Jo Young, Sandra Johnson 

DeVries 152 Anthropology / MWF 10- 1 1 Marjorie Kohler, Matt Thorn, James Pylc 

Fink 128 Drafting / MW 6-9:30 Robert Gable 



************************************************ 

Writing Center/Writing Fellow Totals 
for Winter 1991: 

25 First-Semester Writing Fallows 

10 Experienced Writing Fellows 

21 Faculty Members: Full-Timers = 18 / Part-Timers = 3 

25 Classes: Main Campus = 21 / Bedford = 3 / Jefferson = 1 

515 Students Enrolled in These 25 Classes at Ae Start of the Semester 



In addition: Each o f •?5 Wnrinf Fellows is 
availabU two hours a week in the Writing 
Center in the LAL. This means these people 
are availahle 70 hou rs a week to tutor students 
who have writing a ssignments in anv class 
on campus. 



Unsmgt t0t ttatuins 



Monroe County Conununity Collece 
Evaluation of the Writing Fellows Program 
Fall 1990 

D„rin£ the M semester 1990. 1 3 MCXX: ctasics h«l Writi^ 

««tatt.wiih.U Wwriiing««gn«en«. Atthceadof ttese«e«er.,UMle«suiihesectasscscomplc.cd 
a survey designed 10 evilusie ihetf experiences wUh 

Tbcwovaln-eiseocou«ging-abithighertl-nta.tye«. Ine.chc«egory.ne«ly90percentof the 
rtudeoB found the experience helpfia or very helpfiil. Hiciesuks are listed below. 

45% Very Helpful (70 of 156) 

40% Helpful (63 of 156) 

12% MxginiUy Helpful (18 of 156) 

3% NotHelpful (5 of 156) 



(A lew were Mi*k » aiiMr confenaces and had to rely on written comment 

42% Very Helpful (65 of 153) 

47% HelpftU (71 of 153) 

9% MKsindly Helpful (14 of 153) 

2% NotHelpful (3 of 153) 



41% Very Helpful (64 of 156) 

48% Helpful (75 of 156) 

10% MMfinlly Helpful (16 of 156) 

leagdianl% NotHetpful (1 of 156) 

^ nv>^i | ^ wHH,. Mi^t ProTtm m Wrmnt ff ntfT i im the Writ ini 



45% Very Helpful (70 of 156) 

47% Helpful a3 of 156) 

g% MMftaally Helpful (13 of 156) 

0% NotHelpful (p of 15Q 



ERIC 
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Student Comments on Their Experiences with MCCC Writing Fellows 

When given the opportunity to evaluate their experiences, nearly every student had 
ynnd thinys tn sav about his or her Writing Fellows: 

nWhju I ically ^)piedaie about my WF is 

nine of my five classes wm using WAC Thisputastniaonme,btttcheWBbeIpedmegctthr^ 
turned me in the rigiu diztcdoQ wfaeit I got off track.** 

*1 believe this is a great imgnm-HDorelian anyone leal^^ Shedidn'tcriticizethepapersasif they were awful. She 
made me feel confident thar tb^ wae good, but could be better.** 

*This is a good fiogvam and needs 10 continued in aU classes where a paper is ass 

**! had a wonderful experience. The writing fellow is a very fine penoc I am very pleased that we are presented with this 
cppoftuntQr.** 

*1 did not feel judged. I will visit her ugain. Shechalleqgedmetogiowinmy writingandgramiTmskiUs.Iapprecia^^ 
tact** 

**She was very relaxed and he4)f>iiL She was willing lo work around any time conflia and gave a k)t of helpful comments " 
**She was a great belpHisiVer pnon.** 

Faculty Memhers^ Continents on Woiicinf with Writing FeUows: 
*^>ccUentprogam: Students fuid the help very usefiil, and they improve their work. Keep up the good effort." 
*ThtsistfiebestpregtamatMCOC. Please do everythiiv possible to keep it going!** 

*TheWFs organizational abiility is a plus. He kept constantly in touch with me and had a good tappofi with all the 
students*** 

*'Supefb! They are knowledgeable and were very patient Their accessibility to the studenu was a inajor strength. The 
quality of the papers reoetwd was by Ear the best I have seen.** 

ER?C :,G 
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LAUWriting Center Referral Form ^ 
Monroe County Community College jf^^^^ 



Date: 

(Instructor: Please attach tMs form to the student's assigmncnt. if appropria^^^ 

to the LAL/Writing Center for assistance with 

I am referring 

the writing skills listed below: 



(Course Instructor) ^^^^^♦♦♦♦***************************************** 

rj:^..t2rtr.r.rit^.:ir.s.^^^^^^ 



DATE: 



Student: 



Your student came 



to the LAlVWriting Center today. We worked in the following way: 



ERIC 



(Writing Fellow) 
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Writing Fellows Share Their 

First Experiences in the Writing Center 



This semester's Writing Fellows have begun to tutor for the first time* As with previous students, these 
new Writing Fellows have approached their first few sessions with a healthy mixture of anxiety, optimism, 
tenor, and joy. Writing Fellows keep a log of their activities in the Writing Center. The following excerpts 
from these logs provide some valuable insights into the numy things they are experiencing. 

"The student I tutored tonight will come to me again. She is a lot like me« She is returning 
to school, his small children at home, and plans to plug away until she obtains her degree. 
It was nice talking to her," 

just finished my first tutoring session. It went really welU I thought I feel as though I really helped her see 
her paper from a difTerent angle. She was really receptive and open to suggestions, so it was easy to talk to her. 
If only they couldall be like that!'' 

"My first tutee was very polite, which made me less nervous, I am afraid that someone will 
come in and act really rude, because I don't know how long I will be able to be polite, , , , 
Hopefully I won't have to deal with anyone like that," 

'Both nights-one student showed up and one didn*L It was interesting to me to note that the two that showed 
up were the ones that I considered to have put the most effort into their papers (and^ therefore, were the most 
concerned with inqmving their pa|)ers?)," 

'Last week a new experience tool place in my life. * . . I helped two individuals achieve writing success. It was 
an experience unparalleled by any odier in my life. It meant that someone really needed and wanted my help. 
What a novel concept this Writing Fellow Program is at Monroe County Community College, 
Not only does the writer nnd satisfaction, so does the Writing Fellow because he or she has 
helped another find satisfaction, llie whole experience filled me with feelings bF 
excitement, ecstasy, awt, content, and happiness." 

ERIC ^.u 
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"At the end of my second session, the student thanked me and told me something I wasn't sure I'd really ever 
hear. He said to me, 'You are a good person and a great writer. I really appreciate your time 
and effort. You truly made a difference in my writing style. Thanks." 

"I am learning tc* r ient witii the people I tutor in writing. I have found I am not going to be able to make 
drastic improvements in my tutee's writing. This first paper needed so much work that I decided we would 
never hav, • ne to do much more than concentrate on a few areas in his paper. ... He wanted some quick help. 
. . J kept asking him questions, trying to get him to formulate a central idea for his paper. Although he 
could . ;{laiii what he wanted to say in his paper, he seemed totally at a loss to get in in 
writing. ... I went on to explain how terrified I was going back to school as an older 
student. He agreed, as he was an older student taking English Comp. and returning to 
classes after a long absence. Next I gave the encouragement which he seemed to desperately 
need. . . . As Ileft the Writing Center, it was nice to see him bent over his paper, working away." 

"This week was definitely a learning experience. I worked in the LAL for the first time and had my first tutee. 
Hebioughtit)ugh drafts of his papers. After getting acquainted with him, I asked him to read his paper out 
loud Even though lie loobsd at ne weirdly, heagreed to dp this. I think he wanted me to be ^proofreader and 
conect his technical orors right away. After he read the paper, I asked him what be liked about it, but he kept 
asking me if he had made any spelling errors. ... We examined to logic of his paper, and I marked a coq>le of 

questions that I had about the writer's thinking I found this experience to be rewarding 1 felt a sense 

of pride which felt mighty good." 

"I obviously need to pay some attention to time. Once happily immersed with one person, 
time ceases to be a factor, and I am truly amazed to discover that I spent forty minutes with 
customer #1 without once coming up for air." 

*One pattern seems to be emerging very quicUy-lack of confidence is a huge obstacle for many smdents. The 
first smdent tonight (a perfectly charming hOy) had written a wonderfully descriptive, thou^tfiil essay 
hampered only by a few easily-fixed problems . . Ma gratitude seemed almost out of proportion for the he^ I 
actually afforded her. . . . The lady simply did not know what was required of her for a college paper-she was 
articulate, bright, and self-e^iacing." 

"Working in the LAL has definitely opesied my eyes to all the added benefits that die college can offer. I am 
excited about being a part of a program that will help anyone and everyone who wants it The atmosphere is 
quiet but friendly. It proves to be a prime learning atmosphere. I have also learned that it's okay to seek help 
O myself while in Uie LAL." . .. 
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Jiiii Criste 



_ Vivian Walczesky. 
Matt Tliom 



Writing Center in the Learning Assistance Lab 



Writinii Fellow Times 



Monday 

9- 10 am / 
9:30-10:30 am / 

10- 11 am / 
10:30 ani-ll:30/ 

11- 12 noon / 

11:30-12:30 pm / 

12- 1 pm / 
12:30-1:30 pm / 

1- 2 pm / 

2- 3 pm/ 
2:30-3:30 pm / 

3- 4 pm / 

4- 5 pm / 
4:30-5:30 pm / 




.Vivian Walczesky. 
. Julie Frank 



and Laura GilTord. 



_Vickie Mclntyre. 
Tara Ansel 



.Elaine Lemley_ 
_Steve Sampson. 
_Steve Sampson. 
_Carole Faunt_ 
KrisU Adams. 



.Charlene Gallan. 
_Tonya Roelant_ 



Tuesday 

8:30-9:30 am/ Rhonda Zietlilow_ 
9:30-10:30 am / Molly Zieglcr 

10- 11 am / BrendaSovoda 

11- 12 mwrn I Don Curtis 

and Jaton A. Breilner. 
11:30-12:30 pm / Sandy Johnson _ 

12:30-1:30 pm / Bobbie Young; 

1-2 pm / Tim Hyatt 

1:30-2:30 pm / Bobbie Young 

3:30-4:30 pm / Robert Gable 

5^pm / Sally Hudson 

6-7 pm / Sally Hudson 
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Wcdnesday 

9-10 am/ Jim Criste 

9:30-10:30 am / Brenda Sovoda_ 

10- 11 am / Matt Thorn 

10:30 am-ll:30/ Jim Pyle 

11- 12 noon/ Julie Frank 

and Laura Giflbrd . 
11:30-12:30 pm/ Vickie Mc!nf.yre_ 

12- 1 pm / Tara A7^_ 

1- 2 pin / 

2- 3 pm/ 

3- 4 pm/ 

4- 5 pm / 
4:30-5:30 pm / 

5- 6 pm / 

Thursday 



Rose MatSieny . 
RoseMatheny . 
Kristi Adams _ 

Carta Pruitt 

Tonya Rcelant 
Jim Pyle 



Rhonda Ziethk>w_ 
Edwins Nothnagd. 
Don Curtis 



8:30-9:30 am/ 
10:30 ani-ll:30/ 
11-12 noon / 

and Jason A. Breitaer 
11-J0-12:30pai/ Sandy Johnson. 



12-1 pm / 
12:30-1:30 pm / 
1-2 pm/ 
1:30.2:30 pm/ 
3J0-3:dOpm/ 

3- J0-4:30 pm / 

4- J0-5*J0pm / 
4:3O-5'J0pm / 
5:30^-J0pm / 

Friday 



Aimec Stadcraeve. 
Carole Faunt__ 
Tun Hyatt. 



Rebecca Mariow. 
Rebecca Maiim. 
Robert GaMe 



Charlene Gallan. 



MaijorieKohlcr. 
MarjorieKohler 



8*J0-9:30 
9-10 am/ 



/ Cathy Hatten. 
Bob Kcttyoa_ 



9- J0-10:30am / Cathy Hattcn. 

10- 11 am / PCfgy Eagd_ 

and Bob Kcnyoa. 
/ Peggy EaKd_ 



11- 12 

12- 1 pm/ 



12*30-1:30 pm / 

1- 2 pm/ 
1:30.2:30 pm/ 

2- 3 pm/ 



Edwtaa NothnHd. 
and MoHy Zicgler. 



EtaiMC Lfle v 
Aimee Staelgnieve. 
Carta Pruitt 



Danid P. Compora. 
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Writing Across the Curriculum 



General Background 



Writing-across-the-curriculum (WAC) programs began in 
the mid-1970s in response to perceived deficiencies in the 
writing and critical thinking skills of college and university 
students. The movement is not limited to improving writing 
skills; in actuality it addresses the complex relationship between 
language, learning, and institutions of higher education (Fulwiler 
1), WAC programs draw on a variety of research in cognitive 
psychology and linguistics — Piaget, Bruner, Emig, Rower and 
Hayes, Britton — ^and stress the basic tenets: 

• that writing is a skill which must be practiced; 

• that writing is a recursive process for both skilled and 
unskilled writers who develop their ideas more fully as 
they write; 

^ that while some strategies involving the writing process 
are transferable, each discipline has writing modes and 
formats particular to it; 

• that writing visualizes thought and ttierefore facilitates 
deeper learning; 

• that writing develops critical thinking and 
problem-solving skills. 
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According to a recent study by the Association of Departments 
of English pubUshed in the Fall 1986 APE Bulletin. 35 percent 
of all colleges and universities report having writing-across-the- 
curriculum programs (Huber and Young 46). In addition to these 
findings, a 1987 survey which focused on community and junior 
colleges indicated of the 400 schools that responded, approxi- 
mately one-third had active WAC programs, one-third were plan- 
ning to implement WAC within a year or two, and one-third had 
no systematic WAC activities (Stout and Magnotto 9). The com- 
munity colleges which invested in WAC cited important benefits 
to their institutions: "more writing outside of English courses" 
(78 percent), "increased faculty interaction among disciplines" 
(60 percent), and "increased faculty interaction wittiin disci- 
plines" (60 percent). Ottier benefits included improved teaching 
and learning; improved composition teaching; increased faculty 
research, publication, and presentations; and increased interac- 
tion witti ottier community colleges (10). 

Stout and Magnotto noted possible impediments to WAC which 
are faculty-, curricular-, and student-based. Faculty and curricular 
problems which ttiey cited included heavy teaching loads, large 
classes, faculty who are uncertain about grading or responding to 
students' writing, faculty reluctance to change mettiods or assign- 
ments, curricula in which writing is not usually assigned, lack of 
time for writing, lack of time for professional development ac- 
tivities, and insufficient funding for WAC programs. Possible 
student problems included students' wide range of abilities, ttieir 
heavy job and family demands, ttieir inability to see ttie impor- 
tance of writing, and ttie writing anxiety many students experi- 
ence (11). 

The researchers note ttiat while ttiey had termed ttiese impedi- 
ments problems, "respondents saw ttiem as simply community 
college realities and not necessarily blocks to successful WAC 
programs." According to ttie researchers, "most respondents 
believe ttiat a ttioughtfuUy designed program that accommodates 
ttiese realities can establish a strong base for future program 
development" (12). 



Writing Across the Curriculum at Monroe County 
Community College 



This year has marked an important transitional period for the 
Writing-Across-the-CurricuIum Program at Monroe 
County Community College with the appointment of a new 
director. As that new director, my challenge became to build 
on — and expand — an already successful program founded by 
John HoUaday. It soon became clear to me that MCCC's WAC 
program, based on the Writing Fellows model developed by Tori 
Haring-Smith at Brown University, was thoughtfully designed 
and served the faculty and students well. From my experience at 
The University of Toledo where I helped to establish a Writing 
Center to serve as an arm of the WAC program. I was immediately 
impressed by the strong foundation MCCC's formal WAC pro- 
gram had achieved in less than four years. The same commitment, 
careful planning, and hard work which made the program suc- 
cessful in the past would be needed to ensure the successful 
continuation and expansion of the program. That MCCC chose 
to hire a new director and to fund the program with an internal 
budget issued a strong message that the administration recog- 
nized the importance of the program in promoting general liter- 
acy, critical thinking, improved writing, and active learning in 
undergraduate education. 



As the program starts its fifth year, we may ask if the program is 
as necessary as it was in the past. Considering MCCC's mission 
to the Monroe community and recent economic, educational, and 
societal trends, I would maintain that WAC is needed more than 
ever. 

Our mission at MCCC is clearly defined in our college catalog: 

Monroe County Community College was established to provide 
a variety of post-secondary educational opportunities for the 
residents of Monroe County. It Is tbe College's mission to provide 
programs for students f -wing to transfer to four-year Institu- 
tions or programs for students seeking an associate's degree or 
certificate In an occupational area, training and retraining for 
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business and industry, a strong complement of student support 
services, and other courses and activities to meet the educational 
neeils of county residents. 

That our WAC program contributes to the successful fulfillment 
of our mission is evident Our transfer students will need critical 
thinking and writing skills for the advanced courses they will take 
at four-year institutions. Both undergraduate and graduate stu- 
dents need to know how to use writing both as a tool for learning 
the important concepts of different disciplines and as a tool for 
demonstrating what they have learned. And because many four- 
year institutions have WAC programs which require students to 
take writing-intensive courses in order to graduate, our transfer 
students will be more successful if they have written in courses 
across the disciplines at MCCC. Preparing our transfer students 
for the writing tasks that will be demanded of them at four-year 
institutions is vital to our mission. 

Likewise, those students earning associate's degrees or certifi- 
cates in occupational fields also need critical thinking and writing 
skills. With the current emphasis on collaborative problem solv- 
ing, today's American workers need better communication skills 
than ever before. While most good jobs require specific job-re- 
lated skills, they also require a number of writing-related skills. 
Currently it is estimated that sixty million people regularly have 
to write as part of their jobs (Sebranek, Meyer, and Kemper 163). 
If we want to prepare our students to get and keep good jobs and 
to advance in their chosen careers, we must prepare them now for 
the writing skills which those good jobs will demand. 

That MCCC students directly entering the job market need strong 
communication skills is verified by Monroe community employ- 
ers' comments. In the Employer Follow-Up Data of the 1990- 
1991 graduates of Monroe County Community College 
published in February by the Placement Service, supervisors 
emphasized the need for better critical thinking and communica- 
tion skills among our graduates. One employer noted, *This 
candidate demonstrates clinical knowledge but lacks some prob- 
lem solving skills" (35). Another supervisor, mentioning the 
"abrasive manner" of the employee toward patients and cowork- 
ers stated, "Perhaps more training in communication skills would 
benefit this individual.,." (35), and yet another employer wrote. 



'If all future employees aie as technically prepared as this 
individual, they would be in fuie shape. I would emphasize better 
communication and managerial skills'' (37). 

In addition to these employer comments, during an Accounting 
and Data Processing Advisory Committee meeting May 29, 1992, 
accountants from the Monroe area expressed their concern that 
M<XC graduates did not have strong communication skills '"both 
written and verbal,** and committee members indicated that 
'these skills are key to getting and holding a job in accounting.** 
According to the Business Division Chair, employers and educa- 
tors at the meeting discussed MCCC*s Writing- Across-the-Cur- 
riculum Program, and participants suggested that having students 
write management letters was a technique which would get 
students to write and use their analytical skills (McKay). 

So also, if we want to retrain workers for new jobs in business 
and technology, we must ensure that they have every opportunity 
to develop the necessary skills which will give them an advantage 
in the competitive global job market Many industries in Monroe 
County are victims of the current recession. According to the 
business editor of the Monroe Evenine News. Temes Packaging 
shifted work out of Monroe resulting in approximately 300 
layoffs; Detroit Stoker, an internationally known Monroe-based 
company, recently laid off 40 to 50 people; Dundee Wire and 
Manufacturing, a company treating industrial wire, recently laid 
off over 35 workers (Slat); and the list threatens to become larger. 
If these displaced woikers choose to enroll in classes at MCCC 
to retrain themselves for new careers, they will need to develop 
and hone their writing skills in order to compete with younger 
graduates for jobs in the global marketplace. This is easier to do 
while in the classroom setting with the freedom of composing 
multiple drafts of writing assignments and the encouragement 
and guidance of Writing Fellows. Therefore, the WAC and Writ- 
ing Fellows programs further the mission of MCCC because they 
provide important student support services which meet the spe- 
cific needs of county residents. 

Others who especially Y jnefit from the Writing Fellows Program 
include our Whitman students. Studies have shown that many 
students attending classes at Whitman are unwilling or unable to 
take classes or use the support services at the main campus 



because of work and famUy responsibilities. While many do not 
have the time to commute, others perhaps are intimidated by their 
perceptions of Uie main campus. The Writing Fellows Program 
continues to attract insuructors who teach at Whitman, and the 
demand for more Writing FeUows to do on-site writing confer- 
ences has grown. We are pleased to provide our Whitman students 
the personal contact which is so important to their writing im- 
provement. 

Other MCCC students who benefit by working with Writing 
Fellows are the writers in the developmental writing courses 
offered for the first time in the fall of 1991. Educators across the 
country have noted the challenge that under-prepared students 
pose. In fact, one science instructor at a community college in 
New York asserts that educating students who are ill-prepared 
"constitutes the most formidable challenge of today's commu- 
nity college." According to Joanna Ambron, writing-across-the- 
curriculum programs specifically address the problem because 
they provide innovative modes of instruction for students with 
diverse learning styles (7). 

While writers of all skill levels usually benefit from one-to-one 
conferences in which they are encouraged to talk about their work 
and verbalize their ideas at each stage of the writing process, 
one-to-one writing conferences are especially helpful for writers 
who may feel uncomfortable about writing papers for an aca- 
demic audience. Because Writing Fellows are taught constructive 
ways to respond to writers and their work, have specialized 
knowledge of Uie writing process, and are available two hours a 
week in the Writing Center in the LAL, they provide an important 
support service for MCCC students in all classes requiring critical 
thinking and writing. In addition, they can be of especial help to 
students who need more intense xnd individualized help getting 
their writing to accurately reflect their ideas. 

MCCC's Writing-Across-the-Curriculum Program is also valu- 
able because it combats the decline of literacy which is prevalent 
in communities across the United States. An extensive commu- 
nity college study documents the leveling down of literacy in 
many open-access colleges. Noting the relaxation of reading and 
writing requirements, the researchers cite the classroom trend 
toward "bitting," the disconnected use of language in isolated 



6 

f • 



words and phrases exemplified by short answer and multiple 
choice objective tests. Research has shown that when instructors 
use these language modes exclusively, students became passive 
a.^cepters of disconnected facts and are not called on to integrate 
the information or synthesize and analyze it for holistic meaning. 
In contrast, when instructors use language more holistically with 
essay tests and writing assignments, students become critical 
analyzers and interpreters of information. Thus, they become 
active makers of meaning. While bits of language can be used as 
part of the process of creative problem solving and in the search 
for holistic meaning, the researchers found most instructors at 
open-access colleges did not use language in this effective way 
(Richardson, Jr, Fisk, and Okun 71). 

Because WAC programs encourage instructors to incorporate 
writing-to-leam exercises, essay testing, and writing tasks appro- 
priate to every discipline, there is a better chance that MCCC 
students will develop the necessary critical thinking and writing 
skills that are expected of college-educated individuals. The 
continued support of WAC by our administration will help ensure 
that we maintain our high academic standards and the academic 
integrity of MCCC. 

Our WAC program also contributes to academic excellence at 
MCCC because of the advanced composition course, English 
254, in which prospective Writing Fellows participate. This class 
offers MCCC^s honors students the opportunity to hone their own 
writing skills while they help other MCCC students better under- 
stand the steps of the writing process. Former Writing Fellows 
who have gone on to four-year institutions and careers have 
applauded the program for the advanced writing and communi- 
cation skills they acquired in both the classroom and the Writing 
Center. Examples of the competitive edge which participants in 
the English 254 class enjoyed iiKlude one WF's acceptance into 
an invitation-only independent study class where he wrote a film 
script for a public service program. Another student who included 
her Writing Fellow certificate with her job application was 
questioned by a prospective employer about her ability and 
willingness to accept writing assignments. She was hired, in part, 
because of her WF participation. Yet another former WF recently 
was selected for a job promotion over other employees because 
of her superior writing abilities. As we survey former WFs, we 
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continue to hear of other success stories. These are very real ways 
in which MCCC has made astubstantiai difference in the lives of 
its students because of the the Writing Fellows Program. 
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Faculty Evaluation 

— of the Writing Fellows Program 

Faculty who seek to improve the quality of student writing at 
MCCC have benefited from working with Writing Fellows. 
Because WFs are trained in current writing theory and practice, 
they understand the dynamics of the writing process. Thus they 
are able to help students at whatever stage they are — ^whether it 
be prewriting, researching, drafting, or revising. And because 
Writing Fellows concentrate on helping students with the writing 
process, instructors are free to concentrate on their specific areas 
of expertise in the classroom. The Fellows help instructors by 
serving four essential functions: 

• Collaborator for the instructor in designing wiiting 
assignments and preparing students to carry them out 

• Audience for students who want to talk about the 
difficulties they are having with their written 
assignments and for students who are hesitant to 
approach the instructor. 

• "First readers'' for students' drafts. They respond in 
writing with questions they have about the draft, and 
they later conference the paper individually with the 
student to discuss ways it works and ways it can be 
improved. 



• Mentor for students in developing, organizing, and 
revising their drafts. 
At the beginning of the semester, Writing Fellows meet the 
instructor to whom they are assigned and get course syllabi and 
writing assignments. They meet with their assigned classes and 
explain how the studentsxan make the best use of the program, 
the Writing Center, and LAL services. Fellows stay in contact 
with instructors from the time they receive drafts of the students' 
papers until students turn in the final drafts of their papers. Thus 
WFs aie able to keep the instructor informed of any problems 
students may be having with the written assignments. 

Comments from Administration 

and Faculty About the Writing Fellows Program 

When asked about Writing Across the Curriculum at MCCC, the 
president of the college, Gerald Welch, issued a statement of 
support for the program. His statement reads: 

The Writing-Across-the-Curriculum Program at Monroe 
County Community College has become a very valuable tool to 
promote writing in all areas of instruction* The communication 
skills of our students are greatly enhanced by the institution's 
commitment to this philosophy* 

The Writing Fellows play an essential role in bringing the concept 
of Writing-Across-the-Curriculum to life. Without their dedica* 
tion and skill, our students would not receive the personal writing 
attention which is so vitally important to the success of this 
program* 

In a conversation about the importance of good writing skills, one 
division chair stated, "Our Writing Fellows Program is one of the 
best programs at the college. It better prepares students for the 
writing they will be required to do in their careers." Another 
division chair mentioned that our WAC program stresses the 
importance of writing to learn and lets students know that we take 
writing and literacy seriously at MCCC. By requiring students to 
write in all disciplines, we are sending a strong message about 
the importance of good communication skills. 
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Instructors who had Writing Fellows assigned to their classes in 
the 1992 academic year are strong supporters of the program. 
When asked about the benefits of the Writing Fellows Program 
in general, and in particular why they liked working with Writing 
Fellows* they made the following comments: 

*This [winter] was the best semester I had in over twenty years. 
With [Writing Fellows in] three classes, I had no D or E papers, 
and I only had a few C papers. Most were A or B papers. They 
were well organized, well supported, and well written. Most 
improved a lot from the first to to the second draft." 

"It facilitates processing more of the content of the course — stu- 
dents *work' more, i.e. learn more. I would not have the time to 
do this without taking class time." 

'1 liked working with Writing Fellows because: 

• I knew I would not be forced to read first drafts hastily 
prepared at the last possible moment. 

• When correcting papers I felt less need to dwell on the 
writing problems and focused more on the content 

• Students were aware that their writing was considered 
an important part of the class." 

*The students learn more about how to compose on paper. The 
students appreciate the help and seem to enjoy the experience. 
Most would not become involved in the program without the type 
of encouragement you provide." 

'It focuses attention on our writing (makes it more important) 
and it improves the quality. Also, discussions of the writing 
assignment (one research paper, one journal) sometimes spring- 
boards into other matters pertaining to the course." 

''[My Writing Fellow] has taken this class before and knew 
exactly what I was looking for in papers. Plus, she is so bright 
and conscientious and a real joy to work with. A winner in every 
way. I want her again!!" 

"Both [Writing Fellows] took the time to respond to students' 
needs. They were more organized than I was!" 
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**I would not have assigned term papers if I had the full respon- 
sibility of dealing with writing skills." 

*The rough drafts were worked over well by the Writing Fellows 
so that the final copy was a more polished product** 

**Students* papers are better (more clear: easier to read)/* 

'They assisted in helping students in areas that I am neither 
qualified nor interested. Working with Writing Fellows helped 
students put a higher level of organization into the writing proc- 
ess. My primary interest was in having the students do a library 
search and organize their material. Without Writing Fellows, I 
would not have a paper requirement.** 

''[My Writing Fellows] assisted students with clarity of ideas and 
formulating objective arguments.** 

*The papers are generally better.** 

'The papers I evaluate are in a much more polished state. I do 
not have any sloppy papers thrown together at the last moment** 

**As usual they [Writing Fellows] focus class attention on the 
importance of the journal, the essay, and on the writing in 
general.** 

*The presence of a Fellow focuses more interest on the essays 
and other writing. Writing Fellows give a course a more *colle- 
giate* flavor.. ..They were a real help in improving the process of 
essay writing and journal keeping.** 

**Among other things, I noticed the vast improvement in the 
quality of papers turned in from my class. Students felt a definite 
need to meet with the Fellows to discuss paper content as well as 
development. For some students this was the first opportunity and 
experience they had to write... .Having a Writing Fellow that was 
a previous student of mine was very beneficial; he could explain 
and critique assignments more effectively because he was aware 
of exactly what I was looking for." 
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**I liked working with a Writing Fellow because [my Writing 
Fellow] is so sharp and understands exactly what I want on the 
education papers, and the papers are always better when the 
students work with [the Writing Fellow]/' 

**It [working with Writing Fellows] takes the drudgery out of 
assigning written work. Correcting grammar and spelling instead 
of content is a drudgery. Also, grades are usually good which 
helps pull up the grades of average students." 

'The task of general review and suggested correction could be 
addressed by the Writing Fellow." 

"Offer your service (WF) every semester! ! Summer and Spring, 
too. I don't have the time to be the WF. Therefore. I drop any 
papers during Spring and Summer that I might assign." 

*'l want to let you know that I truly enjoyed being a part of the 
Writing Across the Curriculum Program at Monroe County Com- 
munity College. As a part*time instructor, I require my students 
to research and write issue papers. My first inclination was to 
view this as an exercise in futility; but to my surprise, the feedback 
has (tm far been positive. 

I would like to share with you some of my observations as well 
as those of my students regarding the program and working with 
writing fellows in general. The Winter 1992 semester was the first 
term I was fortunate enough to be assigned writing fellows. As a 
result, I have noticed an immense difference in the quality, not to 
mention the quantity, of papers I received. For some of these 
students, doing the required research and writing is a first^time 
experience. Some had to accomplish this without the benefit of 
an English composition class. The input and feedback given by 
writing fellows to these individuals enabled them to put together 
a well*researched, well-written, and organized paper without 
formal classroom training. I was able to discern measurable 
improvements between the first and final drafts of papers submit- 
ted and found reading the first and final product most enjoyable. 

As an educator, I consider assessing learning outcomes one of the 
most important yet difficult aspects of teaching. Since incorpo- 
rating issue papers into my course requirements, this task has 
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become easier; and I have noticed a rise in the average final grades 
I assign to students. This additional academic requirement has 
enabled the student who does not do well on tests or is reluctant 
to participate in class discussion to submit another tool for me to 
use in assessing critical thinking skills and abilities. More and 
more students are commenting on course evaluations that they 
enjoyed the writing and research segment of the course and found 
it beneficial in developing these vital skills. 

I would certainly appreciate the opportunity to participate in this 
program for the Fall '92 semester and would highly recommend 
participation to any faculty members. Keep up the good work!" 
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Student Evaluation 

— of the Writing Fellows Program 

During the fall semester 344 students in Fellowed classes 
woiked with 18 Writing Fellows on early drafts of their 
writing assignments. Students wrote papers for the humanities^ 
physical sciences, social sciences, and business. During the win- 
ter semester the number of students who were able to work 
directly with a writing consultant in a Fellowed class rose to 702 
with the advanced writing class being taught Twenty-one new 
Fellows joined 19 returning Fellows to work with students in 28 
classes. 



In addition to providing students with written comments on 
student drafts. Writing Fellows also met students in one-to-one 
writing conferences where they were able to give students indi- 
vidual attention at each stage of the writing process: prewriting, 
researching, drafting, revising, and editing. They were able to 
clear up many of the misconceptions that students had about 
writing and to offer thorn encouragement and helpful strategies 
for writing improvement For those students who did not have the 
benefit of having a Writing Fellow attached to their class* each 
Writing Fallow was available two hours a week either at the 
Learning Assistance Lab or at the Whitman campus. 
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Statistics indicate that Writing Fellows conducted 1,571 writing 
conferences at the LAL on main campus and over 100 confer- 
ences at the Whitman campus. In addition to these meetings. 
Writing Fellows conferenced papers with students in classrooms, 
libraries, and cafeterias, and over the telephone. 

Students in Fellowed classes filled out questionnaires asking 
them to rate the effectiveness of the program and to comment on 
their experiences working with Writing Fellows. From the 207 
student replies from fall semester and the 295 student replies from 
winter semester the following statistics were compiled: 

Question #1: How helpful were the written comments on your 
paper? 

37% Very Helpful 
40% Helpful 
20% Marginally Helpful 
3% Not Helpful 

Question #2: How helpful were your conferences? 

35% Very Helpful 
40% Helpful 
20% Marginally Helpful 
5% Not Helpful 

Question # 3: What is your overall rating of the Writing Fellows 
with whom you worked? 

40% Very Effective 
43% Effective 
15% Marginally Useful 
2% Unsatisfactory 

Question # 4: What is your overall rating of the Writing Fellows 
Program (the Writing Center and Writing Fellows in general)? 

44% Very Effective 
45% Effective 
10% Marginally Useful 
1% Unsatisfactory 
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Many of the students who replied that their experiences were 
either ''marginally helpful** or ''not helpful** indicated that they 
were disappointed that the Writing Fellow did not edit their 
paper, or that they did not think that their papers needed any 
improvement. 

The following comments were made by students who participated 
in Fellowed classes: 

"I found the program very helpful. While I had majored in 
English and American literature in college, I quickly found that 
no academic involvement for these past 12 years meant that I had 
to releam many effective writing habits. My Writing Fellow was 
very honest and direct in her evaluation of my 'very* rough drafts. 
Writing an issue paper for a social science course was almost alien 
to me; through her advice and directions I learned how to 
research and to evaluate the issues critically. While the final paper 
of my first assignment still fell short, I was satisfied with my 
second paper Thanks to [my Writing Fellow] I succeeded in 
getting an 'A* in political science. For me, this was a major 
victory — especially after having failed it during my freshman 
year at The University of Michigan! Thanks to both Marges, I 
enjoy reading Hmg and USA Today an d thinking about the issues 
with a critical mind/* 

"I found it very helpful when I worked with a Writing Fellow for 
an English 151 essay explaining scientific concepts to readers 
who did not have any scientific background. The thing that 
surprised me was that I wanted the Writing Fellow to fix the 
paper — make it right — ^NOW! When this didn't happen, I felt 
frustrated. Instead, the WF said 'As a reader, I don*t understand 
this term* or 'Fm not clear what the connection is between this 
idea and that idea.* After asking questions and listening to my 
answers, the Fellow left the work for me. Later, when I sat in front 
of the computer, I was able to remember the WF*s comments and 
make my own revisions. I think when I took my paper to the WF 
it was about a 'C* paper. After working on revisions, I got an 'A* 
on the paper. The WF wouldn't do the work for me, but she gave 
me the direction I needed.** 

"I think using the WF both times I did bettered my grade by at 
least one letter. I knew my papers needed work, but I didn't know 
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what was wrong. I found working with a WF much more efficient 
than working by myself at home — talking to another writer saves 
time and produces better results. Why should I sit at home, when 
I can woik with a Fellow? I know some students, men especially, 
would rather not use a tutorial service. Not me!" 

"I was thinking about using the Writing Fellow Program, but I 
never did and never did. Then I was in a class which was 
Fellowed. My WF went over the paper with me. I liked that a lot. 
She pointed out areas that didn't sound right to her. I found it very 
unusual to have to write in a political science class. But when 
instructors don't require writing, it's a disadvantage to the stu- 
dent I liked the writing emphasis. Fm not one who is really 
interested in the political process. Writing about the subject made 
it more interesting. I got a lot out of writing a research paper; in 
particular, I enjoyed learning to use the library." 

'1 was a student in a philosophy class, and my biggest fear was 
class discussion. I believe that communication with others and 
writing skills go hand in hand, and by working with a writing 
fellow for this class, I realized where I thought my strengths were 
in my paper. I was able to become much more confident in my 
opinions and reflections. I started to join the discussions, and my 
writing became more *to the point.' I began to write more 
smoothly and with more cr nfidence. My ideas came through in 
an interesting way." 

"I used two writing fellows for my Philosophy 151 class during 
the winter 1992 session. Their opinion on my work each time was 
helpful. The first writing fellow helped me remove unnecessary 
verbiage which helped my paper flow. The second paper was a 
road block to me. The writing fellow helped me see a different 
way to organize my ideas. With her help I was able to express my 
ideas with understanding. I was impressed with both writing 
fellows. They always started out with my strong points. I also 
liked the fact that they were not there to be a grammatical checker 
of my work." 

""I have enjoyed the writing assignments in my humanities 
classes. In my chemistry and physics classes at MCCC I haven't 
had any essay tests. But at the college I transferred from we often 
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had to explain specific concepts in our own words. I think this 
helped me better comprehend scientific concepts." 

'1 think its always good to get other people's input when I am 
writing a p^r. When I read my own paper I miss things. My 
Writing Fellow had me read my paper out loud, and I found this 
to be very helpful. She also noticed that I had not included a 
required section in my paper which called for a personal re- 
sponse." 

""I was unusually frustrated when I was woiking on a piece of 
writing which was important to me. I had finished the research 
and had taken lots of notes, but I felt the pressure building when 
I couldn't get my first draft going. Then I sat down with a Writing 
Fellow who was interested in my project She asked me questions 
she had about my subject. She was a good sounding board: once 
she got me talking, she encouraged me to explore my thoughts 
out loud and make connections between my seemingly disjointed 
ideas. At that point, 'walking through' my project orally was just 
what I needed. I find it much easier to talk my ideas out before I 
write them, and working witli a WF made the process more 
productive and fun." 

'1 find writing to be one of the most difficult tasks that I must do 
both at my job and at school. While intellectually I know that 
working through my ideas is a step-by-step process, I still hate 
the messy unpredictability of the process. I long for the fantasy 
day when I sit down and compose perfectly polished prose with 
my favorite pen on an elegant piece of paper with no false starts 
and crossouts. Anyone who writes knows this is a real fiction! 
The Writing Fellows I woiked with helped me get back to reality 
because they are writers themselves. We laugh about our desire 
to 'run the zoo,' we lament our inability to run it, and we get back 
to the task of punching out mciming — ^as messy, unpredictable, 
intimidating, and exciting as it is. For me, the WFs offer a support 
group of kindred spirits who understand not only the difficulty of 
the writing process but also the eventual satisfaction of finally 
'getting it right' on paper." 
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Writing Fellow Evaluation 

—of the Writing Fellows Program 



During winter semester the advanced writing class which 
trains new Writing Fellows was offered. Students who 
participated in this class were nominated by MCCC instructors 
in classes across the discipline because of their superior writing 
and interpersonal skills. Because students in the class worked to 
hone their own writing abilities at the same time they were paired 
to classes, the semester proved rigorous. The Associate Writing 
Fellows who participated in the winter class made the following 
comments about the program and their experiences both in the 
classroom and in the Writing Center 



"I have really enjoyed reading the papers of the students I am 
FeUowing. I have learned so much. Everyone has a different style 
of writing and my job was never boring. One paper that sticks out 
in my mind is that of another WF. Her paper discussed a book of 
poetry....! knew I would enjoy FeUowing, but I never expected to 
get so much out of it'' 

**I have started a new personal journal (since the beginning of the 
semester) that I write in regularly. I am a believer that it is a release 
valve, thinking tool, and everything that it is cracked up to be....I 
feel more focused and am defmitely more consistent in my journal 
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writing...,! feel strongly about writing to learn and reading to 
improve writing." 

-I feel that I am going away [from English 254] a more observant 
writer and reader. I think I have learned to appreciate being able 
to write acceptable papers after seeing others who have a real 
struggle with writing." 

"This class [English 254] gave us the necessary tools and infor- 
mation to better equip ourselves as writers and readers." 

-I just can't believe how much I am enjoying being a Writing 
Fellow. I have recently started working with my class. Their first 
assignment was to keep a journal....! decided to make sure the 
students were simply putting in everything [the instructor] had 
required. [The insuructor] had given me a list of what he expected 
in the joumals....Wilh this in mind I started to Fellow the class. 
To my surprise I found these students had no idea what was 
expected of them....I started to wonder why. The handout given 
to them explained the journals. Of course, the students had filed 
it and never looked at it. Some students had even thrown it away. 
I began to wonder if I would have picked up on these requirements 
if I would have been in this class. To be honest I don't think I 
would have. I am definitely looking at things differently now. This 
is one more way becoming a Writing Fellow has benefited me." 

And the same WF in a later entry: 

felt so good helping these students. The results were bad for 
them because they all had a lot of work to do. The results for me, 
however, were fabulous. The work I did with these students really 
boosted my confidence. The improvements I had helped them 
make were so obvious I could actually see how much good I did 
them. I really hope that I am able to continue to work as a Writing 
Fellow when the semester is over. I am enjoying it tremendously. " 



'To my surprise [a student from a Fellowed class who had missed 
three previous appointments] showed up . After talking with her 
I realized she was a very bright girl. I enjoyed reading her 
paper....Unfortunately I had this image of her that she didn't care 
whether she saw me or not On the contrary, she was very 
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thankful. I learned something from this experience. Punctuality 
is as important and everyone says it is.'* 



"A student came in [to the Writing Center] desperately needing 
help. I volunteered to give her a hand. It seems she had just 
transferred to MCCC from Texas. She was writing a research 
paper but had no idea what MLA was. I realized she was going 
to need a lot of help. I also realized that I couldn't teach her 
everything in one session. Therefore I went over the basic paren- 
thetical documentation, format, and citations with her in order to 
get her started organizing her paper....Before she left I made 
another appointment with her to see a WF before the paper was 
due. It made me glad I stayed in the LAL even though my 
[scheduled] appointment never showed up.'' 

About a difficult reading assignment in English 254: 
''Because this particular article was so hard to read, I put it in 
ouUine form. This helped me organize the points. After reading 
and rereading the article and outlining the main points, I then 
wrote down the things I felt were most interesting. Thus, I 
reinforced what I had learned by writing it down." 



About a writing conference with a walk-in student who had 
written a personal paper about a family member: 
"I was really touched by what the student had written, and I found 
it a little hard to be objective. The paper was clearly written and 
easy to follow. I was very interested in what the student was 
saying in the paper. I really enjoy woridng in the LAL and feel 
privileged to read what someone else has written. Writing is 
personal, yet very rewarding when it is shared with someone 
else." 

'Today I started reading the second draft ot the papers in my 
Fellowed class. It was a far better experience than I expected.... All 
of the students met with me and were very receptive to my 
suggestions. One man in particular stands out in my mind. He is 
the type of person who you aren't sure what he's thinking about. 
He seems to be very intelligent, and his paper and attitude 
reflected this. He seemed really protective of his paper, so I had 
to use the 'delicate' approach with my criticisms." 
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A Writing Fellow responding to a video on writing across the 
curriculum: 

"Elaine Maimon was one who spoke on behalf of collaborative 
learning as ^learning how to learn from each other.' She encour- 
ages her students to write a page of acknowledgments with their 
essays just as is done with published books. She said this is 
important because the finished essay is a product of not only the 
writer but also of those who read it, discussed it, and gave their 
input. The writer's colleagues are an important part of the finished 
work. As is stated on the tape, peer interactions are part of the 
issue of involving students in their own learning. They need to be 
actively involved in dialogue with each other. Communication is 
the key factor here, isn't it? Before I started this class, I thought 
of writing only in terras of being very personal, and I would not 
have guessed that peer interaction would be a method of teaching 
me to be a better writer. I do see merit in it though when I realize 
how much I have learned about writing in this class. This class 
has definitely been designed around collaborative learning. I 
know I saw my paper in a new way after others' comments. It was 
most helpful." 

"What a semester this has been. I have learned so much. I will 
never again throw words on a paper and think. There!' Good 
writing requires so much more." 

"This class has been one of the most valuable and memorable. 
The collaborative learning style initiated cemented our class as a 
unit. I'm grateful for that experience....my education and life have 
been enriched due to this class. I am grateful for this prestigious 
experience as a Writing Fellow of the Monroe County Commu- 
nity College." 

"As I review my association with the Writing Fellows, I find that 
participation in the Writing Across the Curriculum program at 
Monroe County Community College is a very positive experi- 
ence. I have profited as a student and a tutor. I feel it affords me 
a real opportunity to improve my skills and to interact with others 
who share an interest in writing and Fellowing. 

With this activity, as well as with other group endeavors I have 
been a part of over the years, I find it is the people who make it 
special. My fellow tutors are bright, energetic students who 
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impress me with their serious attitude and business-like approach 
to their mentoring responsibilities.... 

I feel that those of us who have gone through the Writing Fellows 
training with Dr. John HoUaday or Sue Zwayer and have worked 
in the Writing Center as Writing Fellows have developed a unique 
common interest in writing efforts and tutoring responsibilities. 
We have found ourselves a part of a diverse but dedicated group 
of students who have goals in life and work hard to make dreams 
a reality...." 
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The WAC Year in Review 



Fall semester of 1991 marked the fourth year of the WAC 
program at MCCC. To ensure the successful continuation 
and growth of the program, as WAC Director I performed the 
following duties: 

• Assigned returning WFs to classes, scheduled their 
LAL hours, and coordinated their WAC activities. 
With the support of these Senior Fellows who 
constituted the core of the program, our WAC program 
maintained its continuity. Faculty response was 
positive and we had more demand than Fellows to 
work with classes. While each of the 11 instructors 
who requested Fellows received them, because of the 
limited number of Fellows, instructors were only able 
to have Fellows for one class. In the fall, 16 Fellows 
worked with 344 students in 11 classes across the 
curriculum at both the main campus and the Whitman 
Center. 

Working with Writing Fellows and representing the Humani- 
ties/Social Sciences Division were Larry Leach and John Hoi- 
laday, philosophy; Robert Merkel, literature; Bob Leski and Tom 
Moyer, sociology; Bud Connolly, social work; Ann Orwin, edu- 
cation; and Jim DeVries, anthropology; from the Science-Mathe- 
matics Division were Bob Pettit, earth science; and Roger 
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Spalding, astronomy; and from the Business Division was Cheryl 
Ruraler, accounting. 



October 

• Published the Fall issue of the Language fo r Learning 
newsletter. This issue informed the faculty of WAC 
activities and highlighted the faculty development 
workshop by David Ametrano on using writing to 
teach criticsi thinking skills in the classroom. 

• Conducted two LAL workshops entitled "Proofing 
Your Papers" October 21 and 22. 

November: 

• Led a workshop at the National Conference on Peer 
Tutoring in Writing at the University of Vermont, Nov. 
1-3. The theme of the conference was Learning to Trust 
Diversity, and ray workshop was entitled "Decoding 
the University: The Writing Consultant as Cultural 
Interpreter." Representing MCCC, I presented original 
case studies to Writing Center adrainistration and staff 
who worked in small groups to discuss possible ethical 
issues portrayed in the case studies. Together we 
collaborated to work out productive ways to approach 
difficult writing tutorials. At this conference I was also 
able to discuss MCCCs WAC and writing program 
with the keynote speaker, Toby Fulwiler, a noted 
authority on writing across the curriculum. 

• Began search for Writing Fellows for the winter 
semester class. After sending out nomination forms to 
instructors, I reviewed the academic records of 
prospective WFs to determine if they were qualified. 
With the invaluable help of Peggy Faunt, the secretary 
of the Humanities/Social Sciences Division, I sent out 
invitation letters. After reading the biographic essays, I 
personally interviewed candidates for the advanced 
composition course, English 254. 
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Winter semester: 

• Trained 20 new Writing Fellows in writing and tutoring 
skills in the advanced composition course, English 254. 

• Scheduled 40 Writing Fellows to work with 19 
instructors in 28 classes and coordinated their LAL 
hours and WAC activities. This semester marked the 
widest participation in WAC to date with 697 students 
working with Writing Fellows in 28 classes. In all, 41 
WFs worked with day and evening students in nursing, 
business, technology, science, social science, and 
humanities courses at both the main campus and the 
Whitman Center. Participating were 20 faculty 
members, including three who were working with the 
program for the first time. With such an ambitious 
undertaking, the semester was not without difficulties. 
Because of unavoidable circumstances, some classes 
had to be switched. I reassigned some papers and 
personally Fellowed those that remained. With other 
Fellows, I read drafts of writing assignments, 
responded in writing to the papers, and then 
conferenced with the students in the LAL. With the 
teamwork of the WFs, all appointments were kept. I 
gained firsthand insight into the workings of the 
program, and I also gained a further respect for the 
responsibilities of the Writing Fellows. 



Participants in the WAC program who represented the Humani- 
ties/Social Sciences Division were Bob Merkel, music and litera- 
ture; John Holladay, philosophy; Ann Orwin, education; Jim 
DeVries, Stan Davis, and Tom Moyer, sociology; Larry Leach, 
communications; and Bob Leski and Marge Bacarella, political 
science. Representing the Business Division were Angle Evan- 
gelinos, electronic oflRce procedures; and Bob Tarrant, account- 
ing. The Science-Mathematics Division was represented by Bob 
Pettit, earth science; and Jack McDonald, biology; the Health 
Sciences Division was represented by Gail Odneal, nursing; and 
Bonnie Boggs-Clothier, respiratory therapy; and the Industrial 
Technology Division was represented by Al Fink, drafting. 
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• Led a workshop entitled "Strategies for Beginning 
Your Essay," March 16 and 17 in the LAL. I developed 
overhead transparencies and handouts and incorporated 
the participants' strategies in a handout for my writing 
classes. 

• Chaired a WAC session the national Conference on 
College Composition and Communication March 
19-21 in Cincinnati. The session featured Toby 
Fulwiler, a noted authority on WAC in American 
colleges; Richard Millman, California State University, 
who spoke on writing in mathematics; and Randy 
Moore, Wright State University, who addressed writing 
to learn in the sciences. I attended other W AC 
workshops and participated in sessions on Writing 
Centers, literacy, collaborative learning, and portfolio 
assessment 



Participated in three MCCC faculty development seminars: 

• Workshop on Collaborative Teaching and Learning, 
March 28, presented by Macomb County Community 
College. I had met two of the presenters during the fall 
semester when they came to MCCC to discuss our 
Writing Fellows WAC model. Since Macomb is now 
developing their WAC program said their Writing 
Center, we were able to continue our conversation 
about the similarities and differences between our 
institutions and successful WAC and Writing Center 
models. 

• The Community of Learners Workshop. Although it 
was offered for Siena Heights faculty and students, I 
received special permission to attend this seminar with 
MCCC Writing Fellows. I was pleased to encourage 
our WFs to participate because I feel that 
undergraduate students should be encouraged to join 
our academic community. Since our WFs are MCCC's 
best and brightest advanced students, it is important 
that they be given the opportunity to attend 
professional seminars. 

• Assessing the Under-Prepared Smdent, May 29. This is 
an important topic which affects most MCCC 
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instructors. The sessions dealing with under-prepared 
college writers and the importance of using writing 
samples in placement tests were especially beneficial 
and appropriate because of our recently organized 
developmental classes. At this seminar I was able to 
talk to faculty at Owens Technical College, a two-year, 
open-enrollment school which has been using writing 
samples in placement tests for the last two years. 



Spring semester: 



• Published Language for Learning newsletter. With the 
help of Cyril Keiffer and Angle Evangelinos the 
newsletter was created using Ventura Desktop 
Publishing. I wrote articles and solicited original 
writing from past and present Writing Fellows for the 
issue. 

• Wrote a proposal for The National Conference on Peer 
Tutoring in Writing which was accepted this summer. I 
plan to attend the conference Oct. 23-24 at Indiana 
University of Pennsylvania. My panel presentation on 
listening skills is entitled "Developing a Questioning 
Attimde: Verbal and Nonverbal Prompts in Writing 
Conferences." 



Summer Activities: 

• Participated in a 15-week MCCC computer course on 
desktop publishing offered through the Business 
Division^ 

« Created a bookmark for the Writing Center for 
distribution at MCCC. This promotional aid was 
distributed at new student orientations, at the 
bookstore, and at the library* 

• Created a WAC handout for MCCC instructors 
entitled "Guide to Employing a Writing Fellow in a 
Content-Area Course." 

• Presented a writing workshop with Mary Roberti at an 
orientation for part-time instructors. Our workshop 
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denionstraied a group essay writing activity and 
highlighted how instructors could use ireewrites as 
prompts for both small and large groups. An overview 
of MCCC's WAC program was included. 
Compiled an LAL resource bookshelf for both Writing 
Fellows and instructors interested in innovative ways to 
help writers across the disciplines improve their writing. 
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WAC: The Future 



It is not enough for students to learn the fundamentals of writing 
in beginning English composition courses. In order for stu- 
dents to learn to write well and develop good critical thinking and 
problem-solving skills, they must write often in subjects across 
the disciplines. As Monroe County Community College's Writ- 
ing-Across-the-Curriculum Program begins its fifth year, as 
WAC director my goal is to continue the steady growth cf the 
program. I am heartened by the number of faculty members from 
various disciplines who understand the benefit of including a 
writing component in their classes, and I will continue to support 
their efforts. 



In addition, I would like to encourage faculty from disciplines 
which have not yet included writing in their classroom. Many 
faculty may feel that writing does not naturally fit their subject 
area. While it is true that many traditional writing assignments 
like term papers are not appropriate for every subject, many 
successful writing-to*leam activities have been developed by 
instructors in different disciplines. I will continue to share ideas 
on innovative writing assignments by passing along current arti- 
cles, bibliographies, and books to faculty from every division, and 
I encourage faculty members to send me articles which they find 
helpful. 



ERIC 



31 



Cunentty we are organizing a resource bookshelf and file drawer 
at the Writing Center in the LAL. Both full- and part-time 
instructors are welcome to consult the resources and to suggest 
or donate any additional material which would be helpful to 
faculty, Writing Fellows, and student writers. 

Much new research on writing across the curriculum has been 
conducted since Mike Steinberg of Michigan State University led 
the last formal WAC workshop at MCCC in 1988. In addition, 
many new full- and part-time faculty members have joined our 
college. I suggest it is time to have another campus-wide work- 
shop with a noted WAC authority. In this way MCCC insuiictors 
could meet and discuss their questions and exchange stiategies 
for innovative writing assignments. If the cost of the workshop 
leader is prohibitive, we might invite colleagues from otiier 
colleges with similar programs and student populations to par- 
ticipate. We could follow up this longer workshop with in-house 
seminars to exchange ideas on which activities work best in 
various subject areas. In this way we could explore the connection 
between language and learning and open up a dialogue among 
MCCC instructors who wish to make students active participants 
in their own learning process. 

While we can be proud of the successful Writing-Across-the-Cur- 
riculum Program which we have developed at Monroe County 
Community College, witii each new academic year we must 
evaluate its usefulness to botii faculty and students and look for 
ways to improve our services. We will continue to stiive to help 
MCCC students express themselves clearly and gracefully in 
their college writing. But our ultimate success is measured when 
our students learn the importance of good communication skills 
and are able to apply the lessons they have learned in our 
classrooms in their personal and professional lives. 
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WRITING FELLOWS AND 

WRITING CENTER BEGIN 

FOURTH YEAR AT MCCC 



x*.e Writing Across the Curriculum Program is pleased to have 
sixteen experienced Writing Fellows return this fall. Trained by 
Dr. John Holladay, the program's originator, these Writing Fellows 
seasoned and unique group at MCCC. Their advanced training, 
^^^V e^^tensive experience in grappling with the 
diverse problems of student writers, has elicited much praise from 
both administrators and faculty alike. In addition,- the students 
they have worked with have been extremely positive regarding their 
experiences. A recent survey indicated that 42% considered the 
progrMi effective, while 49% considered the program very effective. 

Quite clearly, John Holladay and the Writing Fellows have 
effected a considerable change at MCCC; the academic atmosphere 
has been significantly enhanced by the tutored students' new-foxind 
confidence and enthusiasm in their developing writing skills. As 
the new coordinator of the Writing Across the Curriculum Program, 
I am happy to be joining such a dynamic group. 

Many students from MCCC go on to four-year colleges, where 
good writing skills are required; students taking classes in all 
disciplines must be proficient writers. MCCC's contribution 
through the Writing Fellow's Program helps students prepare for 
this eventuality. And for all students entering the workplace, 
whether t:hey go directly from MCCC or from a four-year institution, 
the ability to think and write clearly is essential 

Former Writing Fellow Vivian Walczesky, who now attends The 
University of Toledo, stated it well when she said, -The program is 
rigorous, the best is expected of you, but the future rewards are 
invaluable to all concerned." 



FALL 1991 FELLOHED CLASSES 



Instructor 
Larry Leach 
Robert Pettit 

Jim DeVries 

Ann orwin 
Robert Leski 



Phil. 253 
Earth Science 

Anthro. 152 

Education 151 
Sociology 151 



Robert Spalding Astronomy 151 



Cheryl Rumler 
Robert Connolly 

Thomas Moyer 

Robert Herkel 

John Kolladay 



Accounting 205 
Social Work 151 

Sociology 151 

Children's Lit 
Western Phil. 



Enrollmgr.t 
28 
40 

34 

25 
34 

35 

13 
35 

34 

34 
32 



Sally Hudson 

Sandy Johnson 
Matthew Thom 

Marge Kohler 
Brenda Sovoda 

Kristi Adauas 

Tonya Roelent 
Elaine Lemley 

Laura Gifford 
Robert Kenyon 

Peggy Faunt 

Rose Matheny 
Peggy Engel 

Debbie Nanney 
Vickie Mclntyre 

Jim Pyle 



Kathy Hatten 
Vickie Mclntyre 

**«*********************«********.***********««**«««««**««*** 



In addition to woridng with writing assignments in the classes listed 
above, each Writing Fellow is available two hours a week in the Writing 
Center in the Learning Assistance Lab. Call the LAL to find the 
tutoring hours of specific Writing Fellows (ext. 278). 

Faculty are encouraged to recommend (or require) students to make 
use of the Writing Center in the LAL. 
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WORKSHOP LEADER DAVID AMETRANO 
STRESSES IMPORTANCE OF WRITING 

IN CRITICAL THINKING PROCESS 

Can critical thinking skills be taught? According to Dr. 
David Ametrano, program coordinator of The Center for Research on 
Learning and Thinking at The University of Michigan, the answer is 
a resounding YESl During a recent faculty inser^/ice day. Dr. 
Ametrano led a workshop in which he modeled how instructors can 
teach critical thinking skills in the classroom. Vital to the 
process is writing. 

Dr. Ametrano began the session with a five-minute freewrite in 
which he asked participants to define critical thinking. He 
encouraged faculty to share their definitions, and he wrote them on 
the board. This exercise required participants to draw on their 
own prior knowledge and to consider new information. In addition, 
the freewriting and the resultant discussion set the tone for 
active learning. 

Next, Dr. Ametrano directed participants to write about what 
a student in their discipline might be doing if that student were 
engaging in critical thinking. While several disciplines were 
represented, answers were strikingly similar. Responses included 
problem solving; analyzing, synthesizing, and critiquing other 
writers' work; analyzing known facts and procedures to apply to new 
situations; and researching to discover needed background 
information. Dr. Ametrano again elicited and wrote responses on the 
board, and participants then discussed their own answers with 
members of different disciplines. 

In another exercise, before delivering a short lecture on 
active learning versus passive learning. Dr. Ametrano directed 
participants to identify three main points and to formulate one 
question on the material he presented orally. This prompt focused 
his listeners' attention, encouraging potentially passive learners 
to become more active by writing down their ideas. It also served 
as a springboard for a lively discussion of participants' concerns. 
An important issue was raised by one faculty member who questioned 
how instructors can evaluate critical thinking in the classroom. 
Dr. Ametrano emphatically responded, "Throw out sailtiple choice 
teste end give essay tests ^rtiich require students to thizdc ead 
write critically." 

At the end of his presentation Dr. Ametrano requested that 
faculty respond to a questionnaire which included a short written 
section asking what was the most useful and least useful part of 
the workshop. This simple technique once again modeled how writing 
can be used in the classroom to both solidify learning and to 
evaluate teaching methods. 
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iny Ucultj leibers Ml-or part-tiie interested in donatin 
soie tiie to mk in tke LAL as a tutor or vritins felkv, 
pJease contact Cindy fiiedeJ or Sue Zwyer. 
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Ode to a Writing Fellow 

•Twas the Fall of Ninety^ the letter came 
Be a Writing Fellow! Achieve some fame! 
Perchance to dream, we HAD that chance 
And no one even looked askzmce — 
We were a little shy, it^s true — 
(Our eagerness we*d begiin to rue) • 
We'd pass the time in trial runs, 
Watching the door, making up puns — 
Would no one need our new-fo\ind skills? 
No hapless student with strength of will 
to admit, that Writing Fellows could help him 
Doc. Holladay had made it sound certain > 
And then, the Fall of Ninety-One! 
Our usefulness had just begun! 
No more our Cinderella status — 
We had become the best — the greatest! 
A full appointment book became 
the norm, we suffered no more shame. 
So students make your life more mellow 
Come sit awhile with your Writing Fellow! 

--Sally Hudson 
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THE WRITING FELLOW PROGRAM 
NEEDS YOUR HELP ! 



The Writing Fellow Program needs your help. We are looking for students 
across the curriculum who have demonstrated solid critical thinking skills and 
the ability to translate their ideas into writing. 

Please take the time to nominate your best students according to your first, 
second, and third choices. Return the accompanying form as soon as possible. 

Thank you for your time; the Writing Across the Curriculum Program values 
your participation and continued support! 



* * ft ft ic- » <t ic- « 

TO: Sue Zwayer 

FROM: 

RE: Writing Fellow Nominations 

DATE: 

I would like to nominate the following students to the Writing Fellov: Program: 

1st Choice SS# 

2nd Choice SS# 

3rd Choice ^ SS# 

Any Others \ ^SS# 

SS# 

SS# 



I would like more information about the program. 
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LAL/Writing Center Referral Form 
Monroe County Community College 




Date: 

(Instructor: Please attach this form to the student's assignment, if appropriate.) 

I am referring to the LALAVriting Center for assistance with 

the writing skills listed below: 



(Course Instructor) 
********************************************************** 

Student: You may bring this form to the LAL (second floor of the CLRC). Someone may be available 
to work with you, but you would be wise to call ahead and make an appointment (242-7300 ext 278). 



DATE: 
Student: 



Your student came to the LALAVriting Center today. We worked in the following way: 
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Fellows Team Up 
ssist Writers in 27 
Classes at MCCC 

l^his winter eighteen instructors are 
wo&ing with forty Writing Fellows to improve 
Ae quality ofstudectwritinsatMCCC Nineteen 
Senior Writing Fellows, trained by John 
Holladay, have teamed up with twenty-one 
Associate Writing Fellows «^o are currently 
taking an advanced writing class. Together they 
are woddng with day and evening students in 
nursing, business, technology, science, social 
science, and humanities courses at both the main 
campus and the Whitman Center. 



The Writing Fellows serve as "first readers" of 
papers: tiiey critically respond to the early drafts 
to determine it die p^)ers follow the assignment's 
directions, have aclear thesis, an effective pattern 
of organization, a logical argumentation, api»o- 
piiate explanations and examples, suitable tone, 
and follow tfie qtedfied format for documenta- 
tioo. 
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After addressing these 
higher level concerns. Fel- 
lows note grammar and 
punctuation problems 
which interfere with the 
dear expression of ideas. 

After reading the papers, 
FeUows meet with the writ- 
eis to address these higher 
level concerns. In a writing 
conference, writers get the 
chance to rehearse their 
ideas with a live audience. 
They hear questions that a 
real reader has witii the pa 
per. are kt^ concepts men 
tioned, what do Aey mean, 
what is the connection of 
diis idea to the next? 



This immediate feedback provides writers an 
opportunity to hear their voices and see the im- 
mediate effect of their words. Often students have 
worked with a project so long in isolation that 
they fail to realize they have not provided needed 
information. In the conference they hear ques- 
tions the readers have and are able to supply the 
missing pieces. 

With the chance to rewrite, students can better 
focus their ideas, and add, delete, or rearrange 
information for a more effective paper. Then 
lower level concerns such as grammar and punc- 
uiation can be addressed. If time permits. Writing 
paiowslookforpattems of error and together the 
Faiowand writer lookathandbooksforrules and 

explanations. Waiting until the paper takes a 
more organized form eliminates "fixing" surface 
errors that often are cleared up when students 
have the chance to rethink and restate their ideas 
morecleady. 



Reflections On The Letter 

by Jim Criste 
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cn^to see that I ui5«tood the most remedial elements, but I was, after all m college 

summoning what remaining courage I possessed, I 
5«nsation of relief cane over me when I saw thit the letter was about bemg a WntmpUo 

^^oiS^enta^ 

"^'iTa^irnf^c^'deed goes unpu^ 
for^.SS^^«^whatwashappening.W^^ 

^SwJ^ThcStoitswouWanbebetteratwrito^ lam^sohowcouldlhelpthem? Andif I 
inMafiedtofoolanthesepeoplc,IwassuretobefoundoutbyDr.HoIladay. 

to my fears led to the most rewarding experience of my college career, ff 

stuSlLlSSSS « willing to put forth the effort to 1^ 
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available lesource. This policy also applied to me. 
Advanced Composition provided me the perfect 
opportuniQr to learn gianunar and punctuation 
skills indelibly. The best way to improve your 
wdting is to write. Peer-group feedback allows 
you to examine new ideas and cations to develop 
writing skills. The idea of sharing pifiers with die 
group frightens everyone, and the first time is a 
baptism in ink. Sharing improves papers and re- 
duces fears. 

The next frightful incident a Writing Fellow 
faces is meeting with the first student in the LAL. 
Advanced Composition is perfect preparation for 
this event Working with the students helped me 
over my Seais. Students come to die LAL because 
they want to do well, and most are very good 
writers. I diink they helped me moce dian I helped 
them. 

I enjoyed my experience as a Writing Fellow, 
and I recommend it to everyone. Writing skills are 
important in college and in life. Eveiydiing in life 
changes except the written word. Be^ amember 
of the group, both the Writing Fellows and the 
LAL, and working with die faculty and students 
of MCCC have been impoctam to me. When I 
started college. I said I was going to make it 
duough without q)elling or counting. My spelling 
is stinin question, butlhavefoundthatlcan count 



On "Fellowing" and 
Being "Fellowed" 

by 

Sally Hudson 



O. 



ur Writing Fellow stood in front of our 
science class brimming with confidence and 
basking securely in the full appmwdl of our 
instructor. She had obviously been given carte 
blandie on how to "deal" with us; she seemed 
superior somehow, almost some kind of 
super-student immune from die pressures of 
chasing diose elusive A's. To my amazement I 
felt distinct stirrings of resentment; was this yet 
another gauntlet to run in order to getthrough this 
course? I was aghast and ashamed; surely I had 
done dus sdf-same tiling. Had I exuded diis 
overwhdmiqg confidence? Was diis the way I 
was viewed by the student to whom I was 
asagned? As a "seasoned" Fellow (I hesitate to 
use "veteran" or even "senior" which bodi smack 
honibly of "past (me's prime"), I should know 
better-this person was here for our benefit, 
wasnt she? I decided to explore my filing 
furdier. 

When I woric as a Fellow, I am always amazed 
a: just how tired I am after woridng widi student 
writers; it is as if I have run a verbal marathon. 
Surely there must be some conastent strategy to 
apply in eadi case. After some diought, I have 
devised a recipe for the perfect conference: 



Jim Criste served as a Writing Fellow during die winter semester of 1991. He is now 
majoring in social work at Eastem l^ficfaigan University. His Writing Fellow ocperience 
helped earn him a place writing die Projea Embers film script This Detroit project pairs 
able-bodied setdot citizens widi frail-bodied seniors, so that diey can remain independent in 
their own homes. 
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combine two cups each of diplomacy, tact, and 
psychology; add one teaspoon of ahigh tolerance 
for pain; sprinkle a dash of writing inspiration; 
and stir wdl* 

Tiptoeing around people's sensitivities 
emerges as a tremendously important factc^-I 
have been alarmed by tales of the less than tactful 
handling suffered by a few of "my" students at 
the hands of tutors and instructors* At the same 
time, some students* indifference to their writing 
assignments also makes me cringe* In these in- 
stances, I have heard disquieting criticism aimed 
at my fellow Fellows, by students citing 
"abridged" sessions: "She didnt have enough 
time," "I didnt like his attitude," or "She wasn't 
any help" are a few of the complaints* 

Pondering this dilemma leads me to wonder 
what exacdy our role is supposed to l)e* As a 
mentor, I find it extremely difficult to plumb tfie 
middle ground between too much involvement 
and too little* When an iq)propriate word or 
phrase seems so obvious that it attacks me with 
neon signs, and all the bintiqg in ttie world doesn't 
put the "right idea"" in the student's head, it is 
virtually impossible not to suggest it directly- 
specters of plagiarism notwithstanding* 



Irrevocable harm may result in less than en- 
thusiastic handling of any student's writing ef- 
forts* Offering up one's writing to a stranger to 
scrutinize requires courage; careless remarks, 
even kindly meant, can wound deeply-sfter all, 
you are what you write. To someone who loves 
to write, the cluuace to try and to guide some other 
writer's efforts is nothing short of a labor of love 
^wned ffom the very best of intentions* From 
my own purely subjective experience, few events 
are more rewarding than producing the best piece 
of writing I can; to have an impartial reader assist 
in that process is an added bonus* Our intentions 
as Writing Fellows are, or should be, completely 
altruistic, regardless of the way Aey may be 
interpreted* Expectations on the part of l>oth 
writer and reader should therefore be tempered 
with a little realism and tfie realization Aat both 
benefit from the experience* 

Thus, casting aside all considerations of per- 
sonality, ability, and motivaticm, all writers can 
only benefit fmm discussing their work with an 
impartial but caring listener* 
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WINTER 1992 FELLOWED CLASSES 



Instructor 



Course Enrollment Wrltlnp Fellowfs) 



BobPettit 

Anye Evangelinos 
BobMofkel 

BobMerkBl 

AnnOfwin 
JimDeVries 

JimDeVrids 

Stan Davit 

Marge Bacarella 

Jack McDonald 
B J. Harmon 
BobLeski 

Larry Leach 

GaiiOdneal 

Boggs-Clothier 
JohnHoladay 



AIRnk 
TomMoyer 

RobertTanant 

Whttnmn CMmpuM 
TomMoyer 

Robert Connolly 



Earth Science 

Admin. SecU. Proc. 
ChUdren'sU 

Musk: for Teachers 

E)q>k)ring Teaching 
Prin.of Sock)logy 

Prin.of Sock)h)gy 

Juvenile Delinquency 

Amerkran Instl 
inlio.toPdi.Sci. 

Intro, to Envir.Scs. 

CoU.Aigebra/rrig. 

Intro, to PoU. Sd. 
Intro, to PoK. Sd. 
Intro, to PoH.Sd. 
Communicatkm Fund. 

Intro, to Poetry/Drama 

Nursing Seminar 
Nursing Seminal 
Respkatory Therapy 
Intro, to West. PhiL 
Intro, to Logic 
Intro, to Logk: 
Drafting 

Pr«i.orSodology 
Aocounlkig 254 

Maniage and Family 

Intro to Soc. Serv. 



34 


MarkScherer 




Aurora Fanand 


4 


Peggy Fault 


30 


PeggyEngel 




Colleen Higgins 


25 


Kristen Fakbaim 




RoseMatheny 


16 


Kristi Adams 


35 


Marge Kohler 




Heather Patrick 


35 


Laura Gifford 




JeanStigen 


29 


Sandy Johnson 




Marilyn Ferguson 


19 


Marge Kohler 


40 


Vidde Mclntyra 




Chris Balk 


20 


Saly Hudson 




RayJablonski 


36 


JimPyle 




Jennifer Cooper 


25 


RoseMatheny 


22 


Donna E22el 


11 


TorlOsbome 


21 


Saly Hudson 




AdeieDeSbover 


25 


AmyHaineid 




Cyi^thiaDelker 


21 


RocheVeBavol 


20 


Tonya Roelant 


16 


Kyiana urHvcrMH 


34 


BrendaSovoda 


35 


Cynthia Barkenquast 


35 


Cathy Chlebek 


17 


Matthew Thom 


30 


BakieLenttey 




Elizabeth Stein 


10 


Jennier Cooper 


25 


PatWatldnB 


27 


Karen Herren 





f In addition to working with writing assignments in the classes listed above, each writing fellow 
[was available two hours a week in tiie Writing Center in tiie Learning Assistance Lab. Call the 
LAL (ext 278) to find tiie tutoring hours of specific Writing Fellows. j 
^ Facultv are encouraged to recommend students to use the Writing Center in the LAL M 
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